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ASSESSMENT FOR LEARNING
UN1"H9: TEACHING EFFECTIVENESS AND ASSISSMENT
Coneept and criteria for assessing teaching effectivencss — Assessing teaching using observation
scheeZ¥es = Student evaluation of teaching - student's ratings of teaching effectivencess, dimensions and
prob/ens. = Uses of assessment for feedback for improving instructional process — System (Flander's) Jor
obser=wuion for recording classroom interaction patterns and uses ~Use of interaction analysis in the

class 774 “IN_/('N‘ teacher assessment,

9,1 CONCEPT OF TEACHING EFFECTIVENESS

Teaching Effectiveness is the requirement that includes the demonstration of knowledge, skills and

values b the learners for the successful completion of the task of teaching.

Teacher Effectiveness is the ef] ficiency of the teacher to make successful teaching, in order to make

studentsto reach their full academic potential.

Effective Teacher is one who inspires and motivates students, who has essential well developed

pedago g and who makes vibrant classroom activities.

There are three views in Teaching Effectiveness. They are: (i) The Style View: Teaching Styles as
a weapon (of Teaching Effectiveness) makes the student Outcomes. (ii) The Outcomes View: Students’
Outcoms determine (the Teaching Effectiveness) how the teaching actions are. (iii) The Inquiry

Approach: Comparing the (a) achievements and (b) added values that contribute for achievements both

taken together (as Teaching Effectiveness).

9.2 CRITERIA FOR EFFECTIVE TEACHING
Criteria 1: Care about helping your kids to do the best that they can: Effective teachers are passionate

about helping their students to learn.

Criteria 2: Understand but don’t excuse your students: Effective teachers seek to understand their
students, and at the same time control their mistakes.

Criteria 3: Be clear about what you want your students to learn: Effective teachers are clear about what
they want their students to learn and they share this with their students.

Criteria 4: Disseminate surface knowledge and promote deep learning: Effective teachers want their
students 10 be able to think critically and to develop a deep understanding of the material being taught in

class.

Criteria 5: Gradually release responsibility for learning: Effective teachers offer ongoing cumulative
practice, spaced out over time, to help students retain what they have learned.

Criteria 6: Give your students feedback: Effective teachers give feedback to students that tell how students
could improve and allows students to adjust their understanding and efforts. :
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9.3 ASSESSING TEACHING USING OBSERVATION SCHEDULES
o collect information on assessing teaching through observation schedules

Observation is a method t
e should include items that (i) are relevant to the research questions

by an observer. An observation schedul
or otherobjectives of the survey, (ii) are appropria
effort beyond observation, (iv) can be completed within th

clearly formatted and leave space to write observations

te for the culture and environment, (iii) do not require

e time constraints of the survey and (v) are

TYPES OF OBSERVATION METHODS

Structured and Unstructured Observation: Structured Observation is done by characterizing style of
ction of pertinent data of observation

recording the information, standardized condition of observation, sele
and definition of the units to be observed. An Unstructured Observation is done without any thought

before an observation.
ncontrolled Observation: When an observation takes place according to a definite pre-
is called as Controlled Observation, that is, observation

rvation takes place in natural conditions, then

Controlled and U
arranged plan, with experimental’ procedure, then it

done in laboratory under controlled conditions. When an obse

it is called uncontrolled observation.
Participant and Non-participant Observation: When observer is a member of group which he/she is
on. When observer is observing people, without giving any

observing, then it is called Participant Observati

information to them is called Non-participant Observation.

ADVANTAGES ANDDISADVANTAGES OF OBSERVATION METHODS
ped or begun at any time, (iii) Subjects are

Advantages: (i) It is relatively inexpensive, (ii) It can be stop

usually available and (iv) It gives current information.
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9.4 STIDENT’'S RATINGS OF TEACHING EFFECTIVENESS, DIMENSIONS AND
PROBIEMS.

Student ratings of teaching effe

strengzths and weaknesses, as perceived by the students. Analyzing this information objectively provides
nced student

ctiveness provide feedback that can be used to identify the teaching

valuzableinsights that can be used to make positive changes in teaching and lead to enha

lezrming The next step is to determine how to act on the analysis of student feedback.

‘The Effective uses of student ratings (i) focus on accurate, timely usable measures of learning outcomes

snd are commonly understood and accepted and (ii) serve to improve instruction as well as to evaluate

73

faculty performance.

‘The Dimensions of Effective Teaching includes (a) Student Learning — Learning Outcomes and Student
fffort and Involvement, (b) Teaching Practice — Organization and Preparation, Communication and

Faculty/Student Interaction and (c) Course Elements — Grading, Examinations and Assignments.

9.5 USES OF ASSESSMENT FOR FEEDBACK FOR IMPROVING INSTRUCTIONAL PROCESS

Feedback is an essential part of education and training programmes. It helps learners to maximize
their potential at different stages of training, raise their awareness of strengths and areas for improvement,
and identify actions to be taken to improve performance. The Feedback can be given by Teachers, Parents,
Pesrs and colleagues and the learner themselves. Feedback can be seen as informal (encounters between
teachers andd students, between peers and between colleagues) or formal (as part of written/clinical
assessment), Feedback is part of the overall interaction between teacher and learner, but not a one-way

coramunication.
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9.6 FIANDERS? INTERACTION ANALYSIS SYSTEM
Flandes’ interaction analysis system

Flanders’ system is an observational tool used to classify the verbal behavior of teachers, and pupils
as theyinteract in the classroom. Flanders® instrument was desipned for observing only the verbal

comminication in the classroom and non-verbal gestures are not taken into account.
Basic theoretical assumptions of Interaction analysis

The various theoretical assumptions, which are basic to very idea of interaction analysis, arc as

follows:

I. In a normal classroom situation, it is verbal communication, which is predominant. (Flanders 1965)

2. Even though the use of spoken language might be resort to non-verbal gestures in classroom, verbal
behavior can be observed with higher reliability than most non-verbal behavior and also it can
reasonably serve as an adequate sample of the total behavior in classroom.

3. We can normally assume that verbal statements of a teacher are consistent with his non-verbal
gestures and, in fact, his total behavior. This assumption was sustained in terms of experience in
Minnesota studies. (Flanders,1966).

4. The teacher exerts a great deal of influence on the pupils. Pupil’s behavior is affected to great extent
by this type of teacher behavior exhibited. (Anderson and others,1946).

5. The relation between students and teacher is a crucial factor in the teaching process and must be
considered an important aspect of methodology.(Haggerty,1932)

6. Ithas been established that social climate is related to productivity and to the quality of

| interpersonal relations. It has been proved that democratic atmosphere tends to keep work of
relatively high level even in the absence of the teacher. (Lewin and other, 1939)

7. Children tend to be conscious of a warm acceptance the teacher and to express greatest fondness for
the democratic teacher. (H.V. Perkins, 1950)

8. The role of classroom climate is crucial for the learning process. (Perkins 1956)

9. The teacher-classroom verbal behavior can be observed objectively by the use of observational

technique designed to ‘catch’ the natural modes of behavior, which will also permit the process of
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teaching-process.

Flander's Ten Category System

found in the classroom. It

The Flander’s system attempts to categories all the verbal behavior to be
avior, that s,

has two main categories: teacher talk and pupil’s talk. A third category covers other verbal beh

silence or confusion.

Flander's Interaction Analysis Categories (FIAQ)

B Category | Activity
number ) -
1. Accepts feeling: Accepts and clarifies an attitude
Teacher talk or the feeling tone of a pupil in a non-threatening
manner. Feeling may be positive or negative.
Predicting and recalling feelings are included.
2. Praises or encourages: Praises or encourages
*Indirect Response pupil action or behavior. Jokes that release
influence tension, but not at the expense of another
individual; nodding head, or saying “Um hm?” or
“go on” and included.
3. Accepts or uses ideas of pupils: Clarifying or

building or developing idcas suggested by a pupil.
Teacher extensions of pupil ideas are included but
as the teacher brings more of his own ideas into

play, shift t? category five. .
Asks questions: Asking question about content to

procedure, based on teacher ideas, with the intent
that a pupil will answer.

ns about content

s Lecturing: Giving facts or opinio
or procedures; expressing his own ideas, giving
his own explanation, or citing an authority other
than a pupil. ]

6. Giving directions: Directions, commands Of
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? 8. Pupil-talk response: -
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lalk by pupils in response

Response to teacher. Teacher initiates the contact or solicits

pupil statement or structures the situation

— Freedom to express own ideas is limited.

9. Pupil-talk Initiation: Talk by pupils, which they

initiate. Expressing own ideas; initiating &1 new

Initiation topic; freedom to develop opinions and a line of

thought, kike asking thoughtful questions; going
beyond the existing structure.

10. Silence or confusion: Pauses, short periods of

confusion in which communication cannot be

| understood by the observer.

Pupil tk

Silence

Procedure of Flander’s Interaction Analysis

Encoding and decoding are the two process of interaction anaylsis. The encoding process is used for
recording classroom events and preparing observation matrix by encoding the numbers of ten category

system. The decoding is process of interpreting observation matrix.

a)Encoding Process: The first step in the process of encoding is to memorize the code Numbers, in
relation to key phrase of words, which are indicated in capital in ten-category system. An observer sits on
the last bench of the classroom and observes the teacher when he is teaching. At an interval of every three
seconds he writes down that category nijmber which best represents or communication event just
completed. For instance, when teacher is lecturing the observer puts 5; when he asks question he puts 4;
when student replies he put 8; when teacher praises he puts 2; when teacher asks to sit down he puts 6;

when again the teacher starts lecturing he putsS. The procedure of recording events goes on at the rate of 20

to 25 observations in per minute.

b) Decoding process: Afler encoding the classroom events into ten-category system 10x10 matrix
table is prepared for decoding the classroom verbal behavior. The generalized sequence of the pupil-teacher
interaction can be estimated in this matrix table. It indicates, what form a pair of categories. The first
number in the pair indicates the row and the second number shows the column for example (10-6) pair
would be shown by a tal'ly in the cell formed by row 10 and column 6. For example the observer has

written down the code numbers beginning with 6 as follows: 6,10,5,1,4,8,8,2,3,6,4,.8,9.7.
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Admnmges of FIAC

Ned Flanders' technique of Interaction Analysis is a boon for observing student-teacher interaction.

As Dr. M.B. Buch says, it is *“ a bold step in the right dircction to improve the quality of education” Several

advantages are claimed for this method of analysis. The following are a few among them.

1. The analysis of matrix is so dependable that even a person not present when observations were

made could make accurate inferences about the verbal communication and get a mental picture of

the classroom interaction.

7 Different matrices can be made and used to compare the behavior of teachers at different age levels,

e

sex, subject-matter etc.,
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ind knows e limitations
2. ltisan exploratory device therefore

value judgments about good and bad teaching behaviors are to
be avoided, This technique is

not an evaluator device of claseroom teaching,

3. The questions reoned: . ‘ s : .
questions regarding classroom teaching can only be answered by inspecting the matsix tzble,

The observer cannor answer the question relating to teacher behavior.

4. h comparison between the two matrices can be relizbility terms of behavior ratios, interaction

'artables and percentage of frequencies in each category znd calls frequency but value judgment is
ot possible,

5. The accuracy of the observation depends upon the relizbility of the observer. The classroom
tecording should be done after estimating the relizbility of observers,

6. Al least two observers should encode the classroom interaction for anzlyzing teaching and teacher
behavior.

Limitations of Flanders interaction analysis

1. The system does not describe the wiality of the classroom activity. Some behavior is zlways over
looked and who is to say that the unrecorded aspects of the teaching act are more important than
those recorded.

2. Efforts to describe teaching are often interpreted as evaluation of the teaching act and of the
teacher. While descriptions may be used as 2 basis of evaluation, judgment can be made only afier
additional value assumptions are identified and applied 10 the datz,

3. The system of interaction analysis is content-free. It is concerned primarily, with social skills of

classroom management as expressed through verbal communication.

" _ . ot
4, It is costly and cumbersome and requires some form of automation 1n collecting 2nd analyzing
raw data. 1t is not a finished research wol,
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Much ofthe inferential power of this system of inferaction analysis comes from tabulasting

data as sequence pairs ina 10 x 10 matrix. This is a time consuming process.

) - : 2= . —_— - e problem of
¢- Onee the high cost of tedious tabulation (clectric computers) is under control but the |

training reliable observers and maintaining their reliability will still remain:

' : _ i e explored.
7. Tts potential as a research tool for a wide application to problems 13 to be exp

al of attention on direct/
The system devotes little attention to student talk and focuses a great deal

: : : Flanders system.
indirectnature of Teachers performance. It is considered a great drawback of y
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