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Evaluation

Unit — 4 — Curriculum Evaluation

Evaluation is the process of determining the value of something or the extent to
which goals are being achieved. It is a process of making a decision or reading a
conclusion. It involves decision making about student performance based on information
obtained from an assessment process. Assessment is the process of collecting information

by reviewing the product of student work, interviewing, observing, and testing.

Evaluation is the process of using information that is collected through assessment.

The ultimate purpose of any evaluation process that takes place in schools is to improve
student’s learning (Howell and Nolet, 2000). Evaluation entails a reasoning process that
is based on influence. Inference is the process of arriving at a logical conclusion from a
body of evidence. Inference usually refers to the process of developing a conclusion of
the basis of some phenomenon that is not experienced or observed directly by the person
drawing the inference. Evaluation is a thoughtful process. We use it to help us understand
things. Evaluation has been defined in a variety of ways, all of which have at their core
the idea of comparisons between things, note the differences, summarize our findings,
and draw conclusion about result. (Deno, Winkin, Yavorsky, 1977). Evaluation is the
judgment we make about the assessment of student learning based on established criteria.
It involves a process of integrating assessment information to make inferences and
judgment about how well students have achieve curriculum expectations. Evaluation
involves placing a value on and determine the worth of student assessment. Evaluation is

usually made so that process can be communicated to students and parents effectively.
Evaluation provides the following information;
o Directly to the learner for guidance

e Directly to the teacher for orientation of the next instruction activity
e Directly to external agency for their assessment of schools functioning in the light

of national purposes

%

¢ e 1 * =
e peaisbagl Iy Sy

Scanned with CamScanner



m%?&)

1 4.
Y

A

Curriculum Evaluation

itk ion for judging the
Curriculum Evaluation is the process of obtaining informatio J

ational objectives or the

i cedure educ
: [ tional program, product, pro
worth of an educati prog p ol

potential utility of alternative approaches designed to attain specified .Ob.]eCtIV -
and Worthem, 1997). Curriculum evaluation focuses on determine Whotee .e
curriculum as recorded in the master plan has been carried out in the classrc?om n
evaluation a curriculum, the following key question are usually asked in curriculum
evaluation basically:
® Are the objectives being addressed?
* Are the contents presented in the recommended sequence?
* Are students being involved in the suggested instructional experience?
® Are students reacting to the contents?
According to Gatawa (1990: 50), the term curriculum evaluation has three major
meanings:
* The process of describing and judging an educational programme or subject
® The process of comparing a student’s performance with behaviourally stated
objectives
* The process of defining, obtaining and using relevant information for decision-
making purposes
Objectives of Curriculum Evaluation
Evaluation of curriculum is an integral and essential part the whole process of
curriculum development. It is a continuous activity and not a ‘tail-end experience’.
Evaluation and planning are complementary process which occurs almost simultaneously
and continuously. Planning is made on the basis of evaluation and vice-versa. However
as a separate state evaluation has its own entity. The importance of curriculum evaluation
is to determine the value of the curriculum itself is the appropriate for the particular

group of students with whom it is being used. The objectives of curriculum evaluation are
then stated as:
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To determine the outcomes of programme , yerhehaa O AR
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To help in deciding whether to accept or reject a programme Ty
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To help in future development of the curriculum material for m il
improvement

10 ascertain the need for revision of the course content s s R g R

-
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< To improve methods of teaching and instructional techniques ] 3 G Ry
Purposes of Evaluation , . iei- 2 u'::.i*z::[ :
The purpose of an evaluation is to determine the value of Smm : g-n
evaluation experts contend that the main reason of evaluating a curriculum is t ‘ ol
information for making decisions about either individuals or the curriculum.
i. Decision about Individuals: If the evaluation is about individuals o
following are the purposes are to be considered: T i '*’"ls
a. Diagnostic: means that those who must make diagnostic decisions requi
about strengths and weaknesses and determination of areas that need speci:

attention. v

b. Instructional Feedback: means that the decision concern adjustmen
need to make in their approaches to studying a subject based on th ‘
progress they are making. S onlavg *
c. Placement: means that the information about the level of proficiency
particular skills in order to place them in group that are relatively h
d. Promotion: means that the decision about promotion is

the proficiency and maturity of students in order to dec

the next grade level D S JuGdE

e. Credentialing: means that it has to do

attesting to the competence of a pri

Scanned with CamScanner



ii. Decision about the Curriculum

Curriculum evaluation decisions are the following types:

a. Formative Evaluation [

Formative evaluation occurs during the course of curriculum dev: .|
Its purpose is to contribute to the improvement of the educational program
of the programmes are evaluated during the process of its development'.

results provide information to the programme developers and enable them
flaws detected in the programmes. iy e

b. Summative Evaluation  4TTOLE
In summative evaluation, the final efforts of a curriculum are e
basis of its stated objectives. It takes place after the curriculum has been |

and put into operation. This type of Evaluation plays as summative role v
administrators to decide whether or not a curriculum is €00

institutional support. Decision on whether a school system should
curriculum, or whether an external funding agency should
curriculum : 208 ;4{3gdwl ;
c. Diagnostic evaluation , .,:w,g_,ue_;.“}q,,f

Diagnostic Evaluation is directed towards two purpose:
students properly at the outset of an instructional level of
of deviancies in student learning in any field of W
Approaches to Curriculum Eval

Curriculum Approach is the w

doing/creating/designing/thinking abou
approaches facilitate different
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i. Behavioral Approach ‘
Behavioral approach to curriculum is usually based on a bl
goals and objectives are specified, contents and activities are also
the learning objectives. In education, behavioral approach begins
that start with the setting goals or objectives. The change i
measure of the accomplishments. ;T EGan

il. Managerial Approach

instructional leader who is supposed to be the general manag
the policies and priorities, establishes the direction of ¢ hang

and organizing curriculum and instruction. Curriculum :

* Help develop the school’s education goals
* Plan curriculum with students, parents, teachers a ‘
* Design programs of study by grade levels

Plan classes or school calendar
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iv. Humanistic Approach

The humanistic approach considers the formal or planned curriculum and the ; :
informal or hidden curriculum. This approach is rooted in the progressive philosophy and ‘ g.g
child-centered movement. It considers the whole child and believes that in curriculum the
total development of the individual is the prime consideration. The learner is at the center
of the curriculum; anything in the schools can be evaluated in term of its cc ' to
the students overall learning and its cost. Evaluat_ion helps to gather data to ort

decision to accept, change, or eliminate something. It serves to identify str
weakness of curriculum before implementation and the effectiveness of its d
implementation. Each Approach expresses a perspective about Curri
which Impacts on: : J12 ot ve ol ¥
» The design of the curriculum iy o phee o e ,
» The role of schools bl oipdog i
» Administrators J il J,mwui’_"’ .
» Teachers e
» Learner

165
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ii. Experiences: the curriculum provides the following type of experiences to the 5
students, social, historical, geographical (time and place sense) physical, Wk‘mﬁkgﬂd@ o
senses, religious, spiritual and reactive experiences, expression of ideas facts and events Yo

iii. Skills: Some curriculum provides the situations for developing skills or psychomotor
activities- languages reading writing, speaking, observation, perception use of d 2
type instrument in the workshops and field works communication skills, craft
verbal and non-verbal communication skills. It is related to psychomotor objectives.
iv. Attitude and Values: The types of curriculum for provide the e:
developing affective domain of the learners. The feeling, belief attitudes and
developed. It develops self-confidence, honesty, sensitivity, sincerity,
objectivity, character and adjustment. d
CURRICULUM EVALUATION PLAN ke
The fundamental concerns of curriculum evaluation relate to:

e Effectiveness and efficiency of translating g
educational practice; - iy s IS

e Status of curriculum contents and practices in the con

local concerns; : cip i O
e The achievement of the goals and aims of
evaluation aims to examine the impact
(leammg) achievement so thgt l;l;q _

IpgEing
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evaluation may also be external or commissioned review processes. These may
undertaken regularly by special committees or task forces on the curriculum, or they
be research-based studies on the state and effectiveness of various aspects of ttm
curriculum and its implementation. These processes might examine the effecﬁvme.!s.of |
curriculum content, existing pedagogies and instructional approaches, teacher mﬂ
and textbooks and instructional materials. The ultimate goal of curriculum evaluation is
1 ensure that the curriculum is effective in promoting improved quality of student
learning. Fulfilling the diverse objectives of diagnosis, certification and accountability
requires different kinds of assessment instruments and strategies selected to achieve
specific purposes. If the curriculum for a particular grade is not revised for a long time, it
would become obsolete, recent developments in the field will not find a place in it; it will L
not be effective and efficient. In order to develop an efficient and effective curriculum we
should evaluate the existing curriculum and modify it to make it more relevant. Thus the *
need for evaluating a curriculum emerges from the field. In any content area there w \,‘..

be developments taking place periodically and if the current changes m m?
incorporated, the students would be unable to know the reality. In order to incor

i

ptri =
R e

recent developments and to fit them into the structure of the course m e 51
analyzing curriculum systematically. There could be some concepts and K,
curriculum, which become outdated over time and are no longer in prac

curriculum refers to the prescriptions in the
and evaluation procedures of a m
processes in a classroom though which M,
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Validity and Significance of Course Content =

Validity and significance of course content means

The NCF-2005 describes about the various subjects
importance, validity and significance. Below is the explz
according to NCF- 2005 which justifies the validity and sig

Language ISR

Language in this document subsumes bi-/ multiling
home language(s) or mother tongue(s), it subsumes the lan
group, street and neighbourhood, i.e. languages(s) that a
her/his home and societal environment. Children are
faculty. We know from our everyday experiences that
start their schooling, internalize an extremely complex :
language, and possess full linguistic capabilities. In ma
with two or three languages already in place at th: :
these languages not only accurately but also
children who do not use the spoken langua
and symbol systems for expression and com

Languages also provide a bank
fellow speakers and created in one's

which most knowledge i
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to standard sign languages, which can support their continued growth and development to

the fullest.

Mathematics
As mathematies is a compulsory subject at the secondary stage, access to quality

mathematics education is the right of every child. In the context of univeralisation of
education, the first question to ask is, what mathematics can be offered in eight years of
schooling that will stand every child in good stead rather than be a preparation for higher
secondary education alone? Most of the skills taught in primary school Mathematics are

useful.
However, a reorientation of the curriculum towards addressing the 'higher aims'

mentioned above will make better use of the time that children spend in school in terms
of the problem-solving and analytical skills that it builds, and in preparing children to
better meet a wide variety of problems in life. Also, the tall shape of mathematics (where
mastery of one topic is a prerequisite for the next) can be de-emphasised in favour of a'
broader-based curriculum with more topics that starts from the basics. This wﬂl/setvec&f
needs of different learners better. How should the Mathematics Curriculum be?
Science ilivid
Science is a dynamic, expanding body of knowledge, covering e 4
of experience. In a progressive forward-looking society, sci
lnberatmg role, helping people escape from the vicmm cyubﬂnﬁ
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Cognitive validity requires that the content, process, language and pedagogical

practices of the curriculum are age appropriate, and within the cognitive reach of the
child.

Content validity requires that the curriculum must convey significant and correct
scientific information. Simplification of content, which is necessary for adapting the
curriculum to the cognitive level of the learner, must not be so trivialized as to convey
something basically flawed and/or meaningless.

Process validity requires that the curriculum should engage the learner in acquiring
the methods and processes that lead to the generation and validation of scientific
knowledge and nurture the natural curiosity and creativity of the child in science. Process
validity is an important criterion since it helps the student in 'learning to learn' science.

Historical validity requires that the science curriculum be informed by a historical
perspective, enabling the learner to appreciate how the concepts of science evolve over
time. It also helps the learner to view science as a social enterprise and to understand how
social factors influence the development of science.

Environmental validity requires that science be placed in the wider context of the
learner's environment, local and global, enabling him/her to appreciate the issues at the
interface of science, technology and society, and equipping him/her with the requisite
knowledge and skills to enter the world of work. |

Ethical validity requires that the curriculum promote the values of honesty,
objectivity, cooperation, and freedom from fear and prejudice, and inculcate in the
learner a concern for life and preservation of the environment.

7 (AR

Social Sciences

The social sciences carry a normatlve responsiblhty of creatmg a strqqg sense of
human values, namely, freedom, trust, mutual respect, and re ) for dtvetsxty Socml

{ATE R, G E B e

science teachmg shouldamatgmmnngmsmdmtsacnucalmotalmdmenml enery

.n. bt .J.( iu ; ‘1 J |'v‘ “ 1&{{!4
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CURRICULUM EVALUATION MODELS

1. Tyler’s Evaluation Model soreiin
jectives-center 0
Tyler’s goal attainment model or sometimes called the objectives-ce e

is the basis for most common models in curriculum design, development and evaluation,
The Tyler model is comprised of four major parts. These are:

* defining objectives of the learning experience

® identifying learning activities for meeting the defined objectives organizing the

learning activities for attaining the defined objectives

® evaluating and assessing the learning experiences

The Tyler Model begins by defining the objectives of the learning experience. These
objectives must have relevancy to the field of study and to the overall curriculum
(Keating, 2006). Tyler’s model obtains the curriculum objectives from three sources:

%+ the student

** the society

** the subject matter

The objective oriented approach was developed in 1930s and was credited with the
works of Ralph Tyler. Tyler regarded evaluation as the process of determining the extent
to which the objectives of a project are actually attained. He proposed that for one to
evaluate a project he/ she must:

* Establish broad goals or objectives of that project

* Classify the goals or the objectives

* Define those objectives in measurable terms

* Find situations in which achievement of objectives can be shown

* Develop or select measurement techniques

* Collect performance data
* Compare performance data with measurable terms stated

SR
When defining the objectives of a learning experience Tyler gives emphasis on the
input of students, the community and the
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subject matter will not be the best curriculum.

objectives that do not address the needs and interests of students, the community and the

The second part of the Tyler’s model involves the identification of learning activities

that will allow students to meet the defined objectives. To emphasis the importance of

identifying learning activities that meets defined objectives, Tyler states that “the

important thing is for students to discover content that is useful and meaningful to them” .

In a way Tyler is a strong supporter of the student-centered approach to learning. Overall,

Tyler’s model is designed to measure the degree to which pre-defined objectives and

goals have been attained. In addition, the model focuses primarily on the product rather

than the process for achieving the goals and objectives of the curriculum. Therefore,

Tyler’s model is product focused. It evaluates the degree to which the pre-defined goals

and objectives have been attained.

/

P e e e e

Activities specified
-

Project Goals /
Objectives

I

Actual

. performance standards

Sy

!

performance standards

Specified discrepancy

o

Tyler’s Model

From the Tyler’s figure above, the beginning point of the curriculum development

is educational objectives. Educational objectives are clear statements of what it is

students know or be able to do as a result of a programme. Once the objectives are clearly

delineated, the next angle of the triangle is concerned with designing and organizing the

educational experiences that are likely to helps students master those objectives. The final

stage of the triangle is concerned with the determining the whether the objectives are

being attained, that is evaluating the programme in terms of the objectives. The

objectives based evaluation focused inclusively on the degree of attainment of the pre-

specified objectives of the specific statements of educational objectives in terms of

student behavior and specific content. Once the objectives are explicitly delineated, the

next step is to develop assessment techniques that permit students to demonstrate th
e

/3
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the assessment can take i
behavior in question. If the objective is clearly stated, the form

also clear. i
inister: - tes
Once measures of the objectives are developed, they are adm

to students before the prgoramme begins. The pre-test provides a baseline against which
to compare performance at the end of the programme, when the students take t.he post-
test. Changes from pre- test to post- test in the percentages of the students mastering each
objective become the key criteria of the programme’s success. Tyler’s posited four
fundamental questions or principles in examining any curriculum in schools.

These four fundamental principles are as follows:
1. What educational purposes should the school seek to attain?
ii. What educational experiences can be provided that is likely to attain these purposes?
iii. How can these educational experiences be effectively organized?

1v. How can we determine whether these purposes are being attained or not?
Advantages of the Tyler’s Model

* It is good common sense to ask whether a programme has met its goals.
Consequently, the model is widely used and credible.

* It forces programme personal to be clear about their indented outcomes and can be
used to hold them accountable for attainment of outcomes.

* It minimizes disruption and instruction on the part of the evaluator, who only
appear briefly to administer tests.

® The objectives are relatively inexpensive, particularly when standard machine
scored tests are used.

* It provides easily quantifiable, “objectives” information about student performance

* Itis easy to assess whether the project objectives are being achieved

® The model checks the degree of congruency between performance and objective

* The model focuses on clear definition of the objectives

* Itis easy to understand in terms of implementation

* It produces relevant information to the project
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Limitation of the Tyler’s Model

The problem is that main goals cannot be specified in terms of easily measured
behavior objectives, e.g. goals of preparing children to be good citizen.

Most of the behavioral objectives are often a difficult process involving complex
issues of feasibility, reliability, and validity.

Programme often have unintended outcomes that may be more important than the
goals of a programme either positively or negatively.

Focusing on whether objectives have been attained does not address the worth of
the objectives themselves It tends to focus on terminal rather than on-going
programme performance

It has a tendency to focus directly and narrowly on objectives with the little
attention on the worth of the objectives

It neglect the value of the objectives themselves

[t neglect the transaction the occurs within the project being evaluated

It neglect the context in which the evaluation is taking place

It ignores important outcomes other than those covered by the objectives

It promotes linear, inflexible approach to evaluation

There is a tendency to oversimplify project and tendency to focus on terminal
rather than on —going and pre-project information
It does not take unplanned outcomes into account. This is because it focuses on the
stated objectives

It does not pay enough attention to process evaluation. In other words it does not
consider how the activities that lead to achievement of project objectives are

carried
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2. Stake’s Model

Robert E Stake (1975) made a major contribution to curriculum evaluation |‘n .hxs
development of the responsive model, because the responsive model is based exphcl.tly
on the assumption that the concerns of the stakeholders — those for whom the evaluation
is done - should be paramount in determining the evaluation issues.

Stake recommends an interactive and recursive evaluation process that embodies
these steps:

> The evaluator meets with clients, staff, and audiences to gain a sense of their
perspectives on and intentions regarding the evaluation.

> The evaluator draws on such discussions and the analysis of any documents to
determine the scope of the evaluation project.

» The evaluator observes the program closely to get a sense of its operation and to
note any unintended deviations from announced intents.

» The evaluator discovers the stated and real purposes of the project and the concerns
that various audiences have about it and the evaluation.

> The evaluator identifies the issues and problems with which the evaluation should
be concerned. For each issue and problem, the evaluator develops an evaluation
design, specifying the kinds of data needed.

» The evaluator selects the means needed to acquire the data desired. Most often, the
means will be human observers or judges.

» The evaluator implements the data-collection procedures.

» The evaluator organizes the information into themes and prepares “portrayals” that
communicate in natural ways the thematic reports.

» The portrayals may involve videotapes, artifacts, case studies, or other “faithful
representations.”

Stake proposed a model for curriculum evaluation Congruence — Contingency model

(1969) is also known as Countenance model. The principal ways of processing the
descriptive evaluate data finding the contingencies among antecedents, transactions and

outcomes and findings the congruence between events and observations.
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e dnrecedents are conations existing before the treatment beings i.e., student
wtitudes, achievement levels, attendance, etc. and teacher attitudes, years of

expenence, Clc..
e  Tromsactons are interactions among students, teachers, materials, and environment
in the teaching leaming process.

e Quicomes are the consequences of the programme — cognitive, affective, personal

community- wide, immediate, and long-term.

Intent (intended students’ outcome objective) and observations are congruence if what
was intended actually happens, to be fully congruent the intended antecedents,
transactions. outcomes must be identical with the observed antecedents, transactions, and
outcomes. ( This seldom happen and often should not). Greater congruence is between the
intended and the observed outcomes, the better. Some evaluation studies concentrate only

on the congruence between intended and observed outcomes. If our purpose is to
continue a good curriculum or revise a poor one, we should know about congruence of
antecedents and transactions as well. Contingencies are relationship among the variables.
An evaluator’s search for contingency is in effect the search for casual relationships.
These are what Hasings (1966) called the “Ways of outcomes”, Knowledge of what
causes what obviously facilitates the improvement of instruction. One of the evaluator’s
tasks is identifving outcomes they are contingent upon particular antecedent conditions

and particular instructional transactions.

Curriculum Development Curriculum Evaluation
Congruence
indented Anlecedents 0"9‘ > Observed Antecedents
t Logical Contingency t Empirical Contingency
Indented Transactions ‘,___,______’g ‘ Observed Transactions
' 1 Congruence

m 60 Cieaiel
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curriculum planning has rested upon fy; i

For as long as, there has been schooling,
entation and the leaming

certain contingencies. Today, every teacher arranges his pres

i - : inment of hj
environment in a way that according to his logic — leads to the atta his

instructional goals. On first step in evaluation is to record the potential contingency. A

ok

film of on floodwaters may be scheduled (intended transaction) to expose students to
background for understanding conservation legislation (intended outcomes). Of those
who know both subject matter and pedagogy, we ask, “is there a logical copmastton
between this event and purpose?” if so, a logical contingency exists between these two
intents. Whenever intents are evaluated, the contingency criterion is one of the logic. To
test the logic of an educational contingency, evaluators’ replies on previous experience,
perhaps on research experience, with similar observable, on immediate observation of
these variables, however, is necessary to test the strength of the contingencies among
events.

Evaluation of observation contingencies depends on empirical evidence. To say,
‘this arithmetic class progressed rapidly because the teacher was somewhat but not too
sophisticated in mathematics’ demands empirical data, either from, within the cvahnum
or from the research literature. The usual evaluation of a single programme Willm_ |
provide the data necessary for contingency statements. Relatlonshlpmm' S
the independent variables. What happened with various wachmgw fere
Ausubel has contended (1966), previous expenenoew:ﬂlﬂnscm' 7
twchmgmetbodslsabasncquahﬁcatnonofﬁleenlmr
By again being sensitive to the concerns of lhq’
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concerns have been identified. Its chief weakness would seem to be its susceptibility to
manipulation by clients, who in expressing their concerns might attempt to draw attent10n!

away from weaknesses they did not want exposed.
CIIP MODEL

CIPP approach to evaluation: CIPP model is Context, Input, Process, Product

approach, developed by Stufflebeam (1983). It basically provides a Very systematic Way

of looking at many different aspects of the curriculum development process. Although

24 g : or
originally advocated for curriculum development process, 1t can be effectively used f

school evaluation. For school education the kind of knowledge, skills, attitudes, habits

that students acquire in their educative process is the actual product. There are various
processes carried out in the school to get this product. Certain inputs are given to carry
out these processes. All this i. e. input, process and product work under some context.
When we talk about school education in rural area and in urban area, the context in which
the two different schools work is different. We can apply this CIPP model to assess
various aspects of school. This will enable us to evaluate schools in a very
comprehensive manner. Basically this needs asking series of questions about four
elements i. e. context, input, process and product of the model.
Context

This includes examining and describing the context of the school we are
evaluating; determining the objectives, mission, and goals of school. The philosophy with
which the school has started and the present status of the school with respect to their own
ideology. How is school organizing its work to accomplish its objectives and goals?
Input

This includes activities such as description of inputs and resources. How the
school has structured its resources? The resources are of various types. For school,
infrastructure such as class room, furniture, and audio — Video aids, special rooms,
laboratories, library, workshops, auditorium, playground etc. are the physical facilities

which are essential. But at the same time school should also have human resources such
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unselors, special teachers ete. p.
e learner therefore inputs of

as teaching, nonteaching and administrative staff, co
school has to focus on various developmental aspects of th
different kinds like inputs for social development, emotional development; art, craft,
physical development etc. also have to be procured by the school.
Process :
Includes how the school is running the programmes. Implementation is a crucial
phase in which the inputs are utilized in appropriate way to achieve the desired product.
The evaluators when assess school processes, they will gain information about what is
actually occurring in the school. It is in this phase that we can take implementation
decisions. The schools have various programmes and practices. Each and every process
in the school has to have a systematic approach. It may be teaching learning process,
organizing events like workshops for students, parent teacher associations meetings,
annual social program, sports meets, and celebration days, organizing students’ co-
curricular and extracurricular activities, preparing students for competitive and public

examinations, for every process the school has to have a systematic approach. ‘
Product

Sea

fJ,(

ETET Bﬂg

It includes determining and examining the practice and genetal
school. Very evident but the most important outcome of the school is tbe

school. The student in himself is not the product but thc ‘lmonm

atnmdeetcthatlsgamedbythesmdentlsthepmduct.ltlsthris
“v;',;,_,s L
usemhlshfeasanmdmdualorasapmtofsofnecg
mtheschoolandhenceqchlldof 16

MODaN OF AT00 BN 3

individually and socmlly productlve,

11
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the institu
tions to grow. These questions will give indications about the product quality of

the school.
f
Context, Input, Process, Product (CIPP) Evaluation Model
Desapret by han Tob Rurnoghdan, Maver 7814

Goals Plans \
* Beneficiaries + Stakeholders
e e | Sinpe

esources Context + Budget
* Problems ~ Evaluation « Coverage
. Background / + Research
+ Environment J

,

Outcomes

* Impact

« Effectiveness

« Transportability

+ Sustainability

\' Adjustment
mm;mv—mmawmwnwwmmmm i
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Peer evaluation
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Through monitoring one another, based on a rubric or checklist, s
learn to better self-assess themselves, a skill which pay leldm _

academic and professional career.

As additional benefits of peer evaluation, students learn to:

apply course concepts and skills to solving problems
collaborate with others towards a common goal
examine diverse perspectives and ideas

assume greater responsibility in the learning process

apply (and possibly create) objective criteria to judge theA MY
performance

N

Peer evaluations also resolve the "free rider" problem with g
tendency of students to rely on team members to take the initi ‘ r
assignments or tasks. By adding an element of accountability and
will more likely exert effort to ensure a positive review fron
good impression). |

Important e O T

One of the advantages of developing peer evalu
enable teachers to manage the learning of their
more effectively. It allows teachers more 1

provides students with the - )
how to offer productwe ce
Charectcmtws i
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* Constructive

* Relevant

* Specific

When conducting peer editing in a class, it is generally best for the teacher to
assign partners according to their ability. The class should be divided into weaker and
stronger students, and they should plan on doing the peer review process twice:

* The first time, a student from group A should be matched with a student from
group B. This will allow a weaker student to take help from a stronger student.

* The second time, allow weaker students to work together and stronger students
to work together. It is important to give stronger students a chance to give each other
feedback and advice, otherwise stronger students will not improve their writing and they

may not feel challenged. i b ki

Strategies for peer evaluation G R Eiy

Giving evaluations that are both supportive and challenging is a
that needs to be taught and practiced. If pupils are to offer helpful fe
they are exposed to good modelling. Fundamentally, 'Mﬂ
understanding of what they are to look for in their peers' work.

The Class Teacher (CT) must explain expectations "'1

begin.
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for a writing assignment might ask the peer evaluator to comment primarily on he

content and organization of the essay. They can help the peer evaluator to foneen J“‘-;‘.,

areas by asking questions about specific points, for example, the presence of examples to

support the ideas discussed.

* Pupil-teacher contracts: Contracts are written agreements between the pupil and

CT. which commonly involve determining the number and type of assignments that are
required for particular grades. For example, a pupil may agree to work toward the grade
of "B" by completing a specific number of assignments at a level of quality described by
the CT. Contracts can serve as a good model in goal setting and enable P“Plls to begin
learning how to set learning goals for themselves. o :
* Good Self-evaluation and goals setting skills: a necessary part of eﬁ‘mve dy 5 |

skills which enhance the functioning of study groups. Untrained pupils mm@m |
lofty long-range goals ("to speak Russian)" that do not lend thems

assessment. To help pupils develop realistic, short-term, attainable goals
framework like SMART targets. | se Iriguet el o

* Compliments, suggestions and corrections au'ateg«yg explain 1
something positive makes the other person feel er

Advantages oitetoo s ik S {I".J) --;-x.

Saves teachers’ time
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expectations”, whereas objectives are “statements indicating the planned goals or
outcomes of a program or intervention in specific and concrete terms”.

The goal-free evaluator attempts to observe and measure all actual outcomes,
effects, or impacts, intended or unintended, all without being cued to the program’s
intentions. As Popham (1974) analogizes, “As you can learn from any baseball pitcher
who has set out in the first inning to pitch a shutout, the game’s final score is the thing

that counts, not good intentions". Historically, virtually all foundation-supported

evaluations have been focused on goal attainment because it seems intuitive for a
foundation to ask, What is the program (or project/ intervention) that we fund proposing
to do and, consequently, how do we as funders determine whether the program is doing
what it says it is going to do? Many scholars of philanthropy (e.g., McNelis & Bickel,
1996; Zerounian, Shing, & Hanni, 2011) assume that program goals are inherently
relevant and therefore an examination of goals and objectives automatically s
included in program evaluation (Schmitz & Schillo, 2005).

sound theory of change — does not really exist at this le
diffuse to fit together in a way that is more meaningful th:
activities and results. RREIT
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GFE to the philanthropic community, present the facts of GFE use in program evaluation,
describe aspects of GFE methodology, and highlight some of its potential benefits to

foundations.

The Implementation of GFE Goal-free evaluation has been conducted in program
evaluation both by design and by default in the more than 40 years since Scriven (1972)
introduced it, yet several evaluators criticize GFE as pure rhetoric and imply that it lacks
practical application (Irvine, 1979; Mathison, 2005). Although evaluators know of GFE
in theory, they have little knowledge of it in practice. Without knowledge of GFE’s use,
evaluators are less likely to believe it can be used. Shadish, Cook, and Leviton (1991)
describe how this leads to a perpetuation of goal-based evaluation (GBE): Goal-free

evaluation may be one of the least intuitive concepts in any evaluation theory.

Evaluators have difficulty accepting the notion that they can, much less hould
evaluate a program without knowing its goals. As a result, while most MM%
heard of goal-ﬁ‘ee evaluation, they may not see it as central to their thinkin '

have not been previously stated or the goals are not known. mm of the
philanthropist who donates without direction or stipulation serves as :
bydefault For instance, comi‘derthemﬁv«shyw
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state’s colleges or universitjes for graduates of the city’s two public high schools
(Kalamazoo Gazette, 2012).

The only stipulations were that students must have lived within the school district, }
attended public high school there for four years, and graduated to earn the minimum 65
percent benefit, whereas a full scholarship would be provided to students who attended
the district’s schools since kindergarten. Of course most community members have |
labeled what came to be known as the Kalamazoo Promise as an education initiative; I
almost immediately after its onset, however, others debated whether the true motive was
economic revitalization or called it a social experiment (Fishman, 2012; Miller-Adams,
2009). The larger point concerning GFE is that the donors refused to specify their goals
or objectives and consequently any claims about their goals are purespcculhtlon. The
subsequent studies and evaluations of the Kalamazoo Promise, therefore,' are‘by ault
goal-free.

VLRGSR

OUTCOMES OF CURRICULUM EVALUATION 4 ‘_ i
The following are the evaluation outcomes: i

Scanned with CamScanner



:’3: i -..'_

utcomes. These can be b
Outcome of evaluations measure programme results or 0

short and long-term outcomes. A short-term outcome may be the use of standalm k
protocols and procedures by practitioners in a health facility. A long-term outcome mey,
be the sector and system-wide integration of those policies. Evaluation measures the
difference between what happened with the programme and what would have happened g
without it. To measure evaluation, an evaluation is to be typically conducted at the start
and again at the end of a programme with appropriate measuring strategies in m““f s
learner’s achievement. Curriculum evaluation is an important issue in the curriculum g :
reform. At present, curriculum evaluation in our country mainly includes the fpm
aspects:
** the demand evaluation before curriculum reform;
* the pre-evaluation and revised evaluation on curriculum standards;
“* the profound evaluation on teaching materials and the mlm
implementation
Through examining and reflecting on the above e
exist some problems, such as the over general underst: inding ¢
evaluation, lack of systematic curriculum evz luation
based and school-based evnlmmm,
to solve these problems and ir
theoretwal research of curriculum
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Textbook T S ;
analysis is the systematic analysis of the text materials including the
tructure, th ; is sacred
: ¢ focus and specig] learning assists. Teachers may assume the text is sac

d follow it wi i i i
and follow it without through or write it off as useless. Either approach is a disservice to

students. Many textbook publishers and writers have developed texts with useful

elements, i illi
s, if we are willing to figure out what they are.
Important

Textbook analysis is the systematic analysis of the text materials including the
_ With help from the teacher, the text

structure, the focus, and special learning assists. .
dents can get a better

materials can begin to make more sense. If structure is explained stu
idea of where they are going in the course.

Study the table of contents to see the content scope and sequence. Have students look
at this organization with the idea of figuring out patterns. Comparative learning groups
can be effective in comparing observations. Organizing may be simply chronology.

Steps

Read the work slowly and pay close attention to detail. ...

Take notes as you read. ...
Study the context in which the author wrote the book. ... - pift

Establish the essential plot points of the story. ...
Determine the setting of the book and how it contributes
Examine the actions, motivations, and beliefs of the characters

S v oE W

b wl golewed

L e ‘,‘"j e et R
Children’s literature ot Ji@s %‘ iy

.
Juc

- Giving children access to aﬁk
- i ; EP,HI_ ﬁ'lsn‘ “ .

AL
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intelligence and creativity; it nurtures growth and development of the stud
personality and social skills; and it transmits important literature and themes f1 )

generation to the next. 5 ROUg

The first value, children’s literature provides students with ths
respond to literature and develop their own opinions about the topic. 'n!it :
cognitive developmental domain as it encourages deeper thought

Students can learn to evaluate and analyze literature, as well “
hypothesize about the topic. :

Second, children’s literature provides an avenue for studenlslﬁ ibe
own cultural heritage and the cultures of other people. It is crucial for childr
these values because, “developing positive attitudes toward our own cul
cultures of others is necessary for both social and personal ¢ pn

Third, children’s literature helps students develop emotional int
have the power to promote emotional and moral '

v mer
Lfl

“contains numerous moments of crisis, whm
contemplate the reasons for their daeisions.
creativity '

Rac
‘

J“
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valuable in providi
oviding ¢ .
g an opportunity to respond to literature, as well as cultural

knowledge .

» €motional i 2 g 4

| 1 nal intelligence and creativity, social and personality development,
and literature hj

. istory to students across generations. EXposing children to quality
iterature can contri :

contribute to the creation of responsible, successful, and caring individuals.

Teachers Handbooks

With the focus on making students future-ready, it has been felt that in addition to

being aware of the expectations from the teachers by the Board, our teachers must also be

equipped with the information required by them regarding their learners and related to
their career improvement and advancement. We believe that a well-informed teacher can

do wonders in a classroom.

The present Handbook for Teachers is a source of informati
awards and resources related to their

on to teachers for the

procedures, policies, roles, responsibilities,
rmation about appointment and qualification,

Beginning from basic info
h as, teacher self-evaluation

professional life.
the Handbook also contains a range of information, suc
framework, details about the board examinations, subjects offered, use of technology,

e followed, awards that teacher may apply for, and

disaster management procedures to b
ther important and much-needed information about CBSE policies in the matters

several 0
pected that the handbook will answer most queries pertaining

involving teachers. It is ex
to the professional lives of teachers with regard to
e

their association with the CBSE.

3)
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