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UNIT - V11
CHILD RIGHTS EDUCATION '
Child Rights and School Management - (.‘hik? Righlh: z{ntl I?cmocrnl:c Education - Concept and
Ladder of Child participation - Models of Child Participation

Child Rights and School Management

_the schools. As a future citizen the

Introduction SR - k 'f
School is one of the most important institutions developed by the society with speciiic

objectives of providing education 10 children. In fact, school has to play crucial role in

moulding the society, which builds it. The function of developing future C
child enjoys certain rights. The societ are under

obligation to fulfill those rights.

Child Rights Education — Importance J
ducation is the fundamental right of the child. Articlg Y :

of the Rights of the Child recommends steps for their righ 1(@ be leved, gressively and on
the basis of equal opportunity™. R*_. 4 -
Article 29 emphasises that education should help the; Ghild in developing his or her
“personality, talents and mental and physical abilitiesig, their full oty
% Another purpose is to develop respect for humanigights and
Another important purpose is to protef@ghi ol

violence, injury and abuse.

-
..‘

< Yet another purpose is right of tk
+ Yet another purpose is agains bour, @ndfprotection against drugs and sexual

abuse.
<+ Article 6 — right to =_:;  N

includes the right to suryival and ' '
"op the right

seriously.

It is imporg 0od is no longer seen as only a preparatory period for

adulthood but h iejin itself. It is important that a holistic view of the child is developed
in which it 1s s dSthdr'he or she should have space to develop that his/her opinion should
count and that ther child is a subject in the learning process, not an object to be stuffed
with fa -

he education policies that are developed be in the best interests of the
d to develop democratic values, and human rights.

Child RightSfand School Management

Democrafic school management should give the pupils power over his/her own learning
process. It should allow pupils to participate in the planning, implementation and evaluation of
their education. It should give pupil an influence on larger views of education policy such as
ndmgnfstmt!w.: aspects which are directly relevant to them and decision making process of the
administration of the individual students. The school management has an important role in
implementing .cluld rights, some of which are directly related to education as given below:

- In Article 28.3 of the convention it is clearly mentioned that “States shall promote and
urage co-operation n matters relating to education, particularly with a view to contribute to
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s 3 - X - ~ H H ~ Chnic‘dl
of ignorance and illiteracy and facilitating access 10 scientific and t€
knowledge and modern teaching methods™.

There is also a trend in some countrie
State. This 1S probably sound in many ways an

| management. | |
The Government of India 1s a signatory to the Intern

and hence it is obligatory on the part of the Government of_lndia to respec ; i
convention in the country. Towards this goal the 1'“l_'?{‘_‘rI‘*‘_[l“”n?‘ll;_‘.“.-th.‘?_ year 1974 adopte :
National Policy for Children. The objectives of The National Policy - GDVBI’HIT]C}I’II 0
India are relevant to school education and therefore relevant to school mandge menlof different
schools be it be State, local bodes, private, aided, unaided and public schoo
Nutritive programme should be organised with the object of coureel !
the interest of the children.
The schools shall provide free and compulsory education Q4
" group of 14. Special steps to be taken to reduce wa
particularly in the case of girls and children of
physically challenged. h
Children who can’t afford full time formal system of A
other forms of education keeping in Vi \
management.

hysical and Health Education, Cul
preational activities shall be prog
dren should be protected a

the elimination
s moved to schools from

s that this responsibility i 10
he responsibility of the

d will hopefully enhance t

ational Convention of Child Rights
t the provisions of

schoo

“ithip’the age
in schools,

should be provided with
apdPrequirements by the

S Art Egucation and other types of
Jerfianced participation of children.
buse, gryelty and exploitation.
jon facilities have to be greated forg den as every child has a fundamental
ducation and thateyeryighild has fferent characteristics, interests, abilities
' inat f thépeincipleiof non-discrimination and the recognition of
e&lie¥pillar of the Salamanca statement and its
N&pecial needs of children with disability of learning
ydhe school management. In other words children with
Gldihave access to regular schools and that child-centered
to accommodate them:
at the disabled child should be able to enjoy a full decent
romote self-reliance and facilitate the child’s active
ent should organize education so that he or she
and individual development” (Article 23).
pl e:_l;y-ul-l the school managements. It is
and spirit these regulations. For this
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* To implement student welfare pragrammes vizzmid-day meals
—~ scholarships, distribution of free textbooks. Impartial in
- recommending names for  Talent Search Examinations,
admissions into public schools for SCs & Sts, attendance
scholarships for girls etc.
. = To arrange for parents meetings and to create awareness for
Small Family Norm, Education as the fundamental right, and
Prevention of cruelty towards children.

e Child Rights and Democratic Education
Indian Constitution and Child Rights
ot Article 45 of Directive Principles of State Policy lays dgsgmigiba
endeavor to provide within a period of ten years from the commenceirient of thy
- ﬁ'c_g and compulsory education for all children until they completé@the agggos
This is one of the directive principles of State policy funddfmentaligp the
. country and it shall be the duty of the State to apply these pfiCiples J
Education of Weaker Sections of the People
- The Constitution makes it an obligatory reg
promote the educational interest of the weaker section§of the pcoplg
- Article 46 lays down, “The State sha]l promotegith specid
economic interests of the weaker sections offthe people¥and, idpparticular, of the Scheduled
Castes and the Scheduled Tribes and shaligps

mEPCial in justice and all fpﬁﬁ_g__gf
Bl

. p— . s > s . e it
exp]’_'gla_tgn’ . It is one of the directive pIr Saf State Poliby.
Article 15 states, *Nothing in f or inteldiise (2) of article 29 shall prevent the
" state from making any special prgyisiongfor the ad vancement of any socially and educationally
backward class of citizens or foI castg§iand the scheduled tribes”. T N e
" Education of Minorities : T
The Constitution provides eguards for the cultural and education interests of
"% minorities. ; & .
i) Article 298¢ Sh of Intercots®ol Minorities: Article 29 relates to the protection of
o8 minoritl Qwn:
a) @Citizens residing in the territory of Indian or any part thereof having a
\ Secipt or culture of its own shall have the right to conserve the same™.
b) sriied admission into any educational institution maintained by the

id out _gf" State funds on grounds only of religion, race, caste, language
st Important Rights of the Child
hild has the right to a satisfactory, and up-to-date, education.
- Every ciifid has the right to an educational programme that bridges the gap between home
and school, and between school and future life.
- Every child has the right to schooling under healthy conditions.
Every child has the right to get for his educational needs the required funds from the
resourcs Gfmmmumty, state and nation.
ild has the right to educational service and guidance during the entire year
he periods of his education.
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Jild has the right to approach teachers, supervisors and administrators who

and who are educated to deal effectively with his needs and problems.
'h the school to participate in community life

- Every ¢l
understand him
Every child has the right for training throug

and culture. | _ .
_ Every child has the right through his sc hool to health services, educational and vocational
al activities. In special circumstances, the

guidance, library facilities, and recreation
school may have to provide for special services like mid-day meals transportation

facilities, etc.

Principles of Democratic Education for Child Rights are:
i) Principle of Sharing Responsibility

According to John Dewey, democracy is sharing of respongibility. [maadschool run on
democratic lines, the head-master introduces various democratic 1__53-"': to incule dlites of
democracy. For example in School Assembly, Republic Day and IndépendepéeiRayieglebrations

all students should be allowed to participate and -_.;-r‘ he § spon 1b111. elebrating

functions and festivals thus provide the pupils exposuresgg ¢
Pupils know how to exercise their vote and appreciate théyrelatior nanewith the society,
understanding their democratic rights and duties™. Y
ii) Principle of Equality & ,

In a democracy, all are treated alike and get eq o work Therefore all the

pre\_rzde practical approach to 1 children learn and share team
spirit and acquire habits of team work. (&
iii) Principle of Freedom to Leaxn

e "-' Unnecessary restrictions on pupils kill
needs of children or leammg problems require

portant principle of democracy. Full understandin i
. 2 ; : I ; a
should prevall am e students and staff between parents and school. ngiig?:lf;iﬂ

whoie S the scho
s _ the schaol.c ol authorities in ergamzmg various programmes by

v)P _
ail widua‘l;ﬁm treated on equal footing. There is no favouritism or
hould be taken to pmngle_ eqnal Justme to all through unbiased

. :ﬁhem te lead the

s in the form of
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games, sports, celebrating functions, running self-governments and working with self-

confidence.
vii) Principle of Recognition
In a democracy individual/group works for recognition or his/her good work or qualities.
Nothing works more than encouraging a man or a womar, a boy a girl to a greater effort than an
encouraging recognition of good work done or sincere effort made, or good qualities shown —
says W.R. Ryburn. Therefore individual good qualities are to be recognized by the school and
work should be allotted according to worth.
Teaching and Mother Tongue #
Every child has got the right to be taught in mother tongue. Langudge learning plays a
very important role in child rights and democratic education. 3 :
Poor Quality of Education for Poor People ;
The quality of education does very poor children from disadVz
to get a worse deal. Gaps between rural and urban areas as well 4§ Fee e
cities tend to create such disparities. The experience so far offprivatization”of sEhools has also
shown that it risks increasing significant differences betwegdithe haves aiyd the hadye-nots.
Extra efforts are necessary to protect the right of gitls to &0t tHB=sC
disabled children a genuine chance of regular schooling; it is nofst

¥

system or in other forms of closed institutions, who arcaffen neglectt
ion might befthe most effective means of

personality, talents and mental and.ph¥s
happen if the curricula relate £6 the”dailglife of pupils and what is relevant for them: their

immediate social relationshipsii food, hygi Tewafid” the environment. The key pint 1s that the

| an active participant, rather than a listener, it does not propose a value-less
Bitrarddfiehould prepare the child for a responsible life in a free society, in the
spirit of understandifig tolerance, equality of the sexes, and friendship among all peoples, ethnic,
froupstand persons of indigenous origin. Respect for human rights and the
_ lso mentioned specifically.
mmitfeegdn the Rights of the Child has suggested that governments specifically
ah rights in the national curricula to ensure that such education is given appropriate
Respect for human rights should also be developed through a democratic spirit in the
school itself and%expressed in, for instance, teaching methods and behaviour codes.

Another important aspect is the combination of learning to respect one’s own nation and
culture while at the same time respecting those of others. The school has a role in preventing
xenophobia. One intention of this part of Article 29 is to create better understanding for
minorities, indigenous peoples, refugees and immigrants; the work ‘respect’ is significant in this
context. '_

Therefore, it is recommended the democratic education imparted in schools should
encourage “a culture of tolerance t'hrougli- all possible channels, the media and the law. The
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Jarmony with persons form different

schools should teach children to be tolerant and to live in |

backgrounds™.

New Methods of Learning t o i
v educators today deny that children shoulc a chance >, L
st fective than passive listening. Memorization and raw

doing’ is often much more interesting and ef ' | . i
facts are less valuable than application and processes, which enhance understanding. S
to continue on that road-small group

which have tried interactive methods have tendg : _
discussions, role playing, games, drama and simulation. It is established beyond doubt that one

can combine learning with both critical thinking and having fun. .
This is. of course, not only a question of effectiveness. The .er'n‘i' shoud be child-

friendly. The child has the right to be curious, to ask questions and receive Ans islip

disagree, to test and make mistakes, to know and not know, to crcat and. be Spapt

recognized and respected. There should be recognition in school 0f

individuals and learn in different ways and at a different pace. &
A child-centered school gives the teacher a new rolgfJe

police officer, more of a facilitator or group leader, A mg o1

provide materials, stimulate, guide and give advice. The Pupi

‘learn how to learn” as a basis for continued, lifelong learning. Q% A
A good library as the center of the school cotld encouragg,childre

their own initiative. The library itself should be a place 4

ave a chance to be active. ‘Learning by

IS important. X
ik e,
Mutual Respect . o
The inner life of the school musfirctlectits degyocratiggeducational message, including the

‘olegiance and respect for those who are

values of human rights, such as the 1p0rtan
e 4 : 3 iy i e, F
different. Democratic learning reguires Yegpectful rélations in the school. The Convention on the

Right of the Child states that th&human digpity of the child should be respected: “State shall take

all appropriate measures to en§tire that scho0ldis€ipline is administered in a manner consistent

with the child’s human dignity ag
Corporal punighment in sch@g] is exp.
is seen as routine gl GOjernment THOS|

el o AL

ThCOnvc Qthe Rights of the Child argues for a democratic school. Article 12 not
- -_.‘- “havc 111; opportunity to express herself or himself, but also that
gl en due weight”. The school is of course an important arena for
; Lt 1'1]01 by chance that the committee on the Rights of the Child in
°I' discussion has asked government delegations to explai ' '
. 5 ; ol
implemented their school system., - R R ik T
impma:[gtﬁcs Lhogt saying t.ha:t. physical abuse violates the spirit of democracy. It is also
i expellccaitfrto:e :]s thle EosTndbglly of appeal against repressive decisions, A pupil who has
school should be able to have his or her case reviews S
always gndeavour 1o be a model of fairness, ; o9 fpvienet. & good sebgolhont
ne i .
o the‘iﬁg;‘\tﬂfl'oﬂ thfll we draw, however, is that the knowledge and attitudes of the
than the teaches car% appear to decide }hﬁ pace. Progress in any country is unlikely to be faster
1 manage 1o accept. They are, of course, also influenced by the community in
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e but also an opportunity. Teachers, after all, are progressive

which they live. Here is an obstacl

in many societies.
Concept and Ladder of Child Participation
e concept of child participation gained momentum.

Concept of Child Participation o
After 1989 child rights convention : ol , ;
R : Partic ans different things to

5 s the fundamental right of the child. Participation means :
CRC seougaisadits s i2hs Commission for Latin America (1973) considers

! le. While the Education _ 3) .
S | programmes and_their involyement in the decision making
includes pupils

contribution by pupils in the scho ! St | b 0. 2
process as participation. C olien and Uphoff (1977) maintain that participati
involvement in the entire decision making process. FAO (1982) emphasis
decision making processes but by the pupils own organizatm.n an.d through® :
Paul (1987) defines the concept of enhancerent of well-being in termsyo cherished by
the school as being the ultimate objective of participation.
The basic objective of child participation is to ) develop the @
At the same time it should aim at developing their attitudgsss \bil 1t
according to their growth and development in a constructiy@Wway. This'de gnt _
place within the orbif of child rights. To sum up participatia, is agnc facreving the child
rights and a process of empowering the pupils. ._ '
Types of Participation 2
There are different schools of thought on participat
self mobilization., Passive participation suggests .
other hand is self mobilization where the_pupils g €
As one moves from passive participatighto at ilized participation the control of the
school and the management over the pr@ '
Yet another classificayion, OR

1on manipulative participation where
gitole as in the case of nominated members to

participation the impact of diff€tent kindsg
manipulation and passiwe icipat] empower pupils, both interactive participation and

Laddeu@f*the
Hgrt idyhis (Opglopy of child participation defined child process of empowering in a
ladder fromi@! he ladder includes eight step. They are B ' S

- Manipulat

- Decoration

- Tokenism

- Assigned but informed

- Consulted and informed

- Adult initiated shared decision with children -
- Child initiated and directed and

- Child initiated shared decisions with adults.
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» Manipulation: In this the child does not h

He/she can’t understand what they are doing. F
ection with a play card in his hands asking pe
ive method when a child exhibited as a decorative piece

candidate.
Decoration: It is another pass

-
with no scope for the child express his’her own ideas.
Tokenism: In this third step child gets an opportunity participate to

-ented from ventilating his/her own ideas.

the details but no

———————— .
children will be informed about project.

- Adult initiated and shared decision: In this model projects
monitored by the adults consultation with children.

with their classmates.

- Assigned and informed: In this fourth step child will be given role a
o chance is given to express his/her views openly.

Consulted and informed: In this the adults will do the project pla

Child initiated and shared decision with adults:
participation. In this, project will be initiated by the ch

ave any knowledge the programme afiu yse==
or example child’s participation i1n gen
ople to ‘cast’ vote to the particular

speak but is

informed about

is 4li#” hig er of a child’s
&0 and share their decision with

adults.
Child Initiated & red
f Decisions with. Adu
|
Models of Child ' Child Initiqted & Dir articipation
A review of the literature on participation as well as
the child nghts in | Adglt Imfatedigg Direc education reveals that participation is
conceptual. The manner | in which participation can be enlisted
also varies. Box given ' Co ted & Informed below details different models of
participation.
hildren ed But
formed
okenism
Mode
Decoration
’7 Manipulation

1. Pdssive Participation Model: Pupils participation by being told what is
going to happen or has already happened. (Manipulation, decoration
steps of Hart model)

2. Assigned and but Informed Model: In this model pupils participate but

do not have the opportunity to influence proceeding as the findings of

Cclmsulted and Informed Model: In this model pupils participate by
being consulted and youth listen to views. But the youth (teachers)
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oth the problems and solutions and may modify these in the list

define b
of P“P'] ¢ response. Such a consulting process does not concede any
share in the decision-making and teachers are under no obligation to

take pupils views. . _ p
4 Functional Participation Model: In this model pupils participate by

forming groups to meet predetermined objectives related to the project.
Such involvement order does not tend to occur at the planning stage of
the protect, but rather after project objectives have been defined and
planning strategy has been finalized.

5. Interactive Participation Model: Here participation is see
but not just the means to achieves the goals, For example partig

sc1ence tmr-. and exlnbltlons

the project. Partncnpanon is seen as a right n 1
the goals.

Barriers to Child’ s Part:cmatmn

i) Schools Discrlmlmtlon
Discrimination between .
part:cxpatmn Povcny caste, reglon G

school should p AR
the chlldren

¢ headmaster instead of acting as a friend philosopher and guide, acts
atocgdt his*will is exactly law and expects and everyone to obey him. He gives no
Y10 students to make suggestions, formulate policies and seek solutions to problems.

opportuni ¥t
He behaves ¥ <;_ a despot and expects strict obedience and execution of his orders.

o o o of ol o o o o ok o o ok o o
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