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APPROACHES OF SOCGIAL SCIENCE CURRICULU

(Correlation, Integration, Concentric & Unit Approach)

- The social science curriculum includes four sociy
development at different stage and classes. These components

curriculum has to be organized in such way that it.cal? be taugp
effectively and purposefully. Therefore, the organization should
be very comprehensive and broad. It requires to involve differen
approaches in organizing social science curriculum at school level,
These approaches are applicable to different components of social
science curriculum: : '

CgRGAleATION OF THE CURRICULUM IN SOCIAL SCIENCE
A

good organization faithfully includes the materials that
have been selected as socially desirable and arranges them fo
facilitate learning. Following are the characteristics of an effective
organization: ' : : ‘
(1) Learnable : If chronology provides a more learnable
structure than a topic, it should be,employed',

(2) Smooth and Continuous Progress from Grade {0

Grade :Vertical integration involves arranging materials in propef

sequence for t'he student. and this assures an order and progressiV
development in the subject. o

(3) Horizontal Correlation : The
should be made in such
connections between yari

(4) Balanced 7 Pr

arrangement of materia
a way as to establish relationships and
ous subjects. e
-t e‘:)vis.l.on shoulc.i be made for both 5¢tu3]
© =XPerience activities and formal stud)

background k
g howledge and contemporary affairs. details @
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AI’I”T)aChmr of Social Science Curricyy
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(8)Flexible : It ghq 93

< uld n
gtilization of current and | ot be so

Ocal deVelo
pm

Y Repetition :

and pedagogic

rigid as to preclude the
ents.

s sound PS}’;hO_lOIgicaI]y Sf;nixcmen(:ary repetition
i rovide r . ally. 00 izat;

hOl-ll'd il ich coﬂ)plemema,—y Kifid of re etg’ organization
dditional facts, new Viewpoints and fre petition that involves

7) Transfer e sh generalizations.
7 ok Tl‘almng : By transfer is meant the carry-

over value from one topic to another if one studies topic X, he

naturally expects to learn the ¢

hore c_xpedxtlos;s.ly because of his study of X. rstan
: (8) P.r oyision fox Commonly Agreed Basic Understandings
and. E_Xperlences : The content which is considered basic and
preliminary to subsequent expansion should be plainly indicated.
This means that C‘ertain‘ specified concepts, skills, information and
generations should be plainly labeled in course of study.
(9) Catering to Individual Differences : The curriculum
‘can be so organised as to make a contribution towards the solution
" of the problem of individual differences. It should provide materials
that are maturity. ey ' g ; : '
(10) Provision for Individual Variability : It is desirable
that the social studies program provides a great variety of reading
material, original projects and activities, which will afford each
student of which he is capable.
3 The following are the major ap
- science curriculum. ’ :
{1} Correlation Approach., -
{2} Integration Approach.

{3} Concentric Approach’

{4} Spiral Approach?

{5} Unit Approach, an i
{6} Chronological Appyac y
{7} Topical Approach: feature
The details and main i
Organizing social scie{c® e
following parﬂgraph%

proaches to organizing social

s of these approaches. for
have been disc’:'ussed in the
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Social Science Teqgy,
un

(\(?Q'Ela\tion Y o ppreach

Q\'J.-;‘,SEC.Cessful]y“'{;i'-irv-39~'-‘.’.§9.r.§9'.él.‘.m.g,.9f subjects. It may be cqpq
A WIde Tanga wpre A formal plan, provided the teacher}
differences ang rort Cnation and is sensitive o similarig,
pro“v‘;aé*-i't';uv-ri.l...59:.1“.!.0,.'.’5.}.‘.'.[28. [t attempts to makc? each subjec't
o0 yalue 1o other subject. The interweaving of we, of

minds, and Interpretations is an inevitable process in alep
114AS. Whether formal division is made for such excursion or noy
they are made by both teachers and student. So in practjc,
correlation frequently becomes a philosophy or an attitude fathe;

than a structured organization.

relationshipsg

(b Correlated Curriculum
L e awiie

it SR

Bl sion s 1 e .
',H;‘.SV’TO'T)’[,, <_‘ English Literature — Biology
;" GFQS’ I'Qphy : Composition : Geolo'gy
" Clvics : Dramatics Chemistry
EconoruiéS Indian Literature Physics '
Sécialog).' gl Culture, . . .51 E{ectrom'cs

Integration is a form of organization, which emphasizes the
social studies field rather the separate subjects that compose the
field. The subjects are recognized and to some extent utilized, but
the boundaries between them are freely ignored in the process of
arranging materials for teaching purposes. It differs from fusion,
however, in that it recognizes that the content of the subjects furnish
much suitable materials for teaching purposes. It differs from

i fusion, however, in that it recognizes that the content of the subjects
furnish much suitable materials for teaching purpose and that the
revolutionary process of discarding all subject content and stating
‘with a new alignment of materials is necessary.

Integration may be achieved to some extent by the use of
unit§, through a series of topics, through the limited use of selected
portion of subject content etc. Successful integration is supposed 10
appeal to the student; it ignores scholarly tradition and emphasizes

the utility of the material: and it de 1
. ; mands psychologically arranged
material rather than traditionally organised .conten% : :

Lf;l |
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Approaches of Social Science Curricutyyy,

95
Correlateq Curriculum
.“ rv ” J .

Histo ) 1 English Literatyye Biology
Gf’({g’al’ ty Composition. Geology

Civics ' 1 Dramaticg s| Chemistry
Ecofzomlcs_‘ Inflian Literatyre Physics
Sociology Culture Electronics

Experiments were conducte
of 20" century an Gestalt psychol
in parts. Whole knowled

These researches a

o
08y was introduced. It whole not

ge is stable in the mind.

nd inventions also influenced social studies.
m_was ;_n'tr.()du.ced in USL\. This type of
. _ on the unification.theory. The ideas and
et e AT )

ies 1 only when these..can.combine_in_a_unit.
The project method is used in_an integrated curriculum. It 1s

an activity centred curriculum. Group-controlled instruction are
eﬁ@é}zgg in %mEEMQfmC.umguum. It is also known as activity-
o@tedcuagylgm The knowledge of all subject is imparted by
relating to some social activity. The activity should be related to
life. The main focus is ‘to develop social efficiency among the
students. These is no compartment alisation of the subject. The
knowledge is considered as a unit. The  subject content are the
Parts of an activity. An activity is assigned to a 'grqup of stud.en_ts,
the required knowledge of the subjects for performmg-'the activity
are given to the students. The learning by c.ioing techmque is used
in this type of curriculum. The school subjects are integrated a.nd
‘orrelated. The courses of study should be related of real life
Slituationg. =, _ : .
According to Henderson, there shou'ld not be anyi:::n:fl :;
““mpartmentalization among the subject. It provides

: and easy to
periences to the students which easy to anFierstand y
Use it

e ol tic philosophy. Kilpartic
Th h is given by pragmatl ‘ ; el
- empleoi’igr(:ﬁz .prOjgect-method and introducing integrate
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96 Social Science Teach,‘ng
)

1 led instructj
approach to curriculum. It employs group-f:ontroiioﬂ
which must be activity oriented method of instruc .

Characteristics_Integration.Approach. . T i
The following are the main characteristics of this _type of

On

curriculume.~- ; ; :
(J’F?I‘he knowledge of subjects is given in the "'lteg;-ated forms
£2) The students learn the various subj.ec.tS simu tanecci_msly,
(3) This type of curriculum is activity oriented andg
experiences-centred. J ; § -
_(4) This type of curriculum provides’knowledge of the
subject which is useful in real life. oy e
~A3) The student's interests are taken into considerations.
(6) As it employs group-controlled instruction therefore
duties and responsibilities are assigned to the students.
(7) It helps in_déyelqping spirit of team work and feeling of
cooperatiof. .« [t A ’
Difficulties_Integration Approach S i LMy
The following are. the difficulties in the construction and
use of integrated curriculum : e s
A1) It is not possible to inclu
: _student. ; :
- £2) As it is used in grou
individual.interest is not developed. . , :
(3) There is no definite outline or .structure of the content.
(C)) There is .no sequence in the subject-content.
A5) It is very time consuming,. 24 : ;
:"'(6) It is notpossnble to intggrate all the subject on an activity.
13} Concentric Approach
Meaning of Concentric Approach L

de the ‘interest of each every-

p-controlled instruction, therefore

Children in“the pr: G

T Primary cla e '
generahsatnon,_s._about men carl)'{yin' PR cevelop simpie

h .

€.and more diffijc, € and high classes the studen
: » deepen and 1lé'ltTUIt arrangement of information
generalisationg, Using increaqinOlape the dimensions of theirr
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~aches of Soci )
approd f Social Science Cuyppy ’
riculum

a repare
i yb‘iﬁat'p 2 Pfogramme or .
com ion of subjects in socia] gtaZ'Sed aro
) studies

n of Concentric Approach
ric circles indicat
S acquainted 2
hood in Grade 2, efc.
ories of basic human

e the expanding
the family

- Desig

tom I‘n.t.his design the concent .
ing Munities’ with” which the child bgcome
the school in.Grade ! the neighbour
uPerimposed on these communities are categ of ba:

organizing and governing €t

Qliysy:
v -these
ities communicating.
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98 Social S¢ierlce 7‘eac,u.’1
Teaching of the topic Indian Freedom Movemen;. Fy
example, suppose that children are to know our freedom strugg]er
In the primary classes, information should be imparted througl;
some of the more important leaders. In the middle Stage, the
information should be imparted through events such as the I“dian
National congress, partition of Bengal, the Gandhian Era-Ci\,i
Disobedience, the INA, Quit India Movement : In the S€condy,
stage, the pupils should learn to compare and contrast the free
movement in India with other ¢ountries of the world.
Teaching about: UNO-They should know about the Uniteq
Nations z.d its role in international peace. In prirnary classes, they
should know about the importance of cooperations among Nations,
work of UNICEF, WHO, UNESCO, India in the U.N.O. : Ip the
middle classes information should be provided in greater detaj|
about the need for cooperation, co-existence, the United Natiop
etc. In the Secondary stage, more information should be imparted
about international peace.and cooperation and .the role of India i

the United Nations and the world. -

Adx@tag_&;q[_g)_;ggitr& Approach ; : ;
(1) Caontinuous Learning - Concentric approach is 2
“strategy that fosters continuous, unbroken learning of

the subject-matter of social studies through the primary,

‘middle. and secondary stages. While in the initial stages,

thinking is on a simpler level, as the child advances in

age and understanding, he thinks in more abstract terms.

As the learriing sequence progresses form the simplest
unit to the most detailed .in gradual stages learning

continuous and unbroken through the primary and
secondary stages, :

A S._E....E_im ler : In this approach althor S ¢
the way is simpler. 'gh the path is narroV

/(3 ) Easy Memorisation

: The Pupil does not easily f‘?rget

Y

(.l()m '
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i Apl”oa‘hes of Social Scfe’lce Curriculum 99

(5) It uses the maxim of 'From know to unknown'. If is

) é::)sgfdtgap.ro?eed from the know to the unknown.
~(6). SIS Tor specialisation. For the more intellectual,

s appr_oa.ch proyides the basis on which academic
and specialist studies can be built.

Liitations_of Concentric Approach

The limitation -of concentric appraoch have been given
following paragraphs :

(.1 ) Psychplogwally .Unsound : In this approach the some facts
w—gwg—@lggiﬁgﬂmﬁeing devoid of freshness and novelty,
the presentation fails to rouse curiosity and create a sense of wonder
in the pupils. ‘ Tt

{2) Very Simple : This approach does not give a clear vivid .
with detail picture of a problem. Its hurried and passing references
do not help in understanding complex problems. ; b T8

 «43) No Sense of Time and Space : If this approach is followed -
it is difficult to develop time and space sense in the pupils. :

(4) Denial of Essential Aspeé}s of Social Studies : This is
the case of the joy of discovery, the freshness of events, the
adventures and achievements of great personalities, the atmosphere
of an age or era, the wonder of geographical phenomena and- the

constitutional land-marks.

A5) Boredom and Dullness : ‘As the children go through the
se of boredom and dullness 1is

whole course more than once Sens om 2 :
inevitable? Children develop a sense of familiarty without the
fullness of knowledge. . ' i

By making the repe
Gifferent approach and a fres
‘oncentric approach may be m

{4} Spiral Approach

re used in social science
eness and understanding

tition interesting through following a-
h point of view in different stages

ade useful.

strategies a

. : ' and
Several approaches des the awar

teach iy ; : 1

ing and learning) It prov! . : is very broad

A Map, SfCiety: and nat‘? n\The content of social SClen.iﬁ lsscivenc):’e The
Md complex specifi cbmponent or aSPeC‘,%f’ Sf’;‘an R pe o.ciety:'

%Cus of social science teaching 15-10 R : ‘

-
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r

achieve with the help of spiral approach.’

- V"'

100 , Social Science Tedchi;,

The social science attempt to answer the following three fundame
questions. These were stated mathilesaran in his book 'Bhart Bhap

(1) What we were ?

(2) What we are ? and

(3) What we will be ?

The content of social science thus related to post presen
and future. We plan for future on the basis past experience gy
knowledge. Human development includes, social, economi,
political and physical aspects. The geographical conditions apq
resonance are the basis of economic and social development. The

~advanced countries could develop due“their.g'eographical

conditions. Human working efficiency depends on the climatic
conditions of a country. In our country human working hours are
usually eight hours because our climate efficiency as. such. While
in advanced countries working hours 12 to hours per day. Because
climatic efficiency is better than ours. Thus historical description
is uni-dimensional while social science is multi-dimensional with
regard man and social progress. A particular period of history

should also provide the awareness of social, economic and culture .

aspect of the society which would be much more useful and
comprehensive. :

This type of knowledge and hnderstanding }a_re provided with
the help of 'Spiral approach' of teaching and preparing curriculum.
Meaning of Spiral Approach '

The main focus of social science

teaching learning is t0

A historical period should be described including its social,
economic, \

then next p
learning pr

cultural. political and geographical conditions and
erl.od in the some mannerﬁThﬂis .s:trategy of ‘teaching’
ovide comprehensive awareness and it will indicat®
© Progress of man and his society along with the events

of the different period in chronological order.”
Ore over an analysis of su

sal relationsship of varj

|

— —— v
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App,-oaclzey of Social Science Curriculum

101

qith the causal factors.
ergraphical, historical,
FactorS, .
[;ril'Cil’Ies of Spiral Approach
The spiral approach is based
(1) Social relevance of the ¢
) Utility of social content.
) Contribution of social,
cultural factors in human
(4) Social, economic cultural
chronological order.
(5) Cummulative/reco
prepared. : v
(6) Provide the progress of man and society of a specific
period. ' |
(7) Indicate the integration of social science components
on man and society rather than a social problem.

Advantages of Spiral Approach v

The following are the main advantages of spiral approach

in social science teaching :- _ ' '

(J2"This approach includes correlation and integrated
approaches in purposive way. C

Q,) It is comprehensive and broad base social science
approach. : i, '

(3) It makes the relevance of the components of social

science.

(}rfThe components—History, geography, economic and
civics. operate meaning fully for understanding the man

and society progress and development. |
(5) It establishes the importance and relevance of social
science subject at secondary stage.. i
(6) This approach is time-centred or chronologic
~ for understanding man's:prog_r'ess..
(7) It involves the fundamental princip

eaching and learning. _ ;
(y/The ap:)groach is basically man and society cs:ntned,

. Humz.m progress is influenced by
€Onomic, religious cultural and social

on the following principles :
ontent.

economic, geographical and
progress.
and geographical progress in .

rd of man and society progress is

al approach

les of social science
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Social Science Teacy;,
102 R
| science of contep,

il 3 « complexity of socia
(9) It resolves the comp y e .

(10) It makes the social science

comprehensive.
Limitations_of Spiral Approach . _
I o . . . . A 3 ¢ . es .

It has the following limitations Of dn.sadvqnt‘llsx

1 The concept of spiral approach is comp t- B

(2) It can not be used in teaching all the content of sociy
science. e .

_3) The approach is not-easy to understand. o

(4) It is an difficult approach every teacher of social science
can not use in teaching. . :

M

51

(o)

—_ oy O QO

A5) The structure of this approach is not well designed

Suggestions for Spiral Approach 5 _
The following suggestions should be employed in using
spiral approach. 5 o

(1) The concept of this approach should try to understand

(2) During teacher training spiral approach should be used
in classroom teaching. '

(3) Instruction of teaching should be designed for a specific
period which should be human dominated. '

(4) Teaching lesson should be designed according to spiral
approach. g : R '

(5) The techniques and devices of spiral approach should
be enumerated clearly. o P

(6) The approach should be practised to reduce its
complexity. : : :

(7) The spiral al?proach should be used in t

8 |Is human orlfented or society-centred.

- (8) In chronological emphasis  should be given to men and

: society not the rulers side by side. '

(9) It should be presented as cumulative record of human
progress and development.

(10) It. the approach main s
(time), place economij

he content which

culture. ¢ CQ“dltlons,socie_l'l structure and
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paches of Social Science Curricyy
; um

App’!
piffcrc"ce Among Correlat

spiral Appro-ad[les n Social Science T
The spiral approach ¢ ¢
g an be unde
; 2 yo¥: < - rstood . e
with othet applO.ichess. Such as correlgt by differentiating
Chronologlcal approach. ation, integration and
(1) The correlation appro

103

ion i
> Intcgrau(m, Chronological &

aching

ach i .
- compOHENt. 6F sovi] S((:i(i]nls l1§ed while a teaching a topic
Ce 1s correlated wi

with other

ponents or other teachin i
;ﬁ;sl,')cal science for the C°n1p§elf::g?§;s Il:zg:geuage, bio-scic?nce :?md
region in geography is correlated w.ith Oxample teaching Hilly
mountains or hilly scene of Kargil battle is r?-"tls of language an
(2) Integrated approach is used while t:;(?l:?’n i '

: o ’ g with project
method 1.e. experience-centred or group-activities, The students
have to take a problem to solve by performing s:)me activities
related to the components of social science or other subjects. For
example for sending a parcel, they have to write address by l;sing
language. in weighting the parcel and calculating worth of stamp
will require the knowledge of maths is locating the place, they
have to consult-map i.e. knowledge of geography erc. The-
knowledge of the school subject is integrated on a activity which
is to be completed or performed. - - : S

In spiral approach kncwledge of the components of social
sience is imparted along the chronological order. During different-
period or years social, economic, cultural and geographical progress
or dawn fall description is given. This approach is helpful is
establishing cause—effect relationship which provides the basis

improvemeni)

- {5} Unit Approach

The unit approach is based-on the.growmg acqepja‘:vc:i:tf
he Gestalt-Organisation-Field Theories of leflmmb-oach is
“Mphasise the 'Wholeness' nature of !earmng. Tjhls ,?Cl:;%l,-dino to
“Mrary to the older atomistic conception ak llT??el::]gO‘f khow]ecdge

'ch learning was a matter of adding one Sn;a iSl. based upon the
oanother bit by bit. The new aPPl'OaC

5 -0 i n environment
dsg : oo takes place 1 an
SUmption (Rareffective learning

. ; : hase of the
in which e C]early' percelVCd and eyer)’ p
o
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Social Science Teac/,-
104 %

. . a relational part of th
operational procedure is v1cwc_d as a re E e
. . y

learning situation. The underlying
. - - v (

reacts to the situation as a whole an

111 nit :
Deﬁ""S'z:*lgf;:rgs in modern cducationa!' usags have peen Mor
extensively used with as much disagreement as to meaning ag has

] 4% |
e ta1ccg:é§|}g to Bossing, “A Unit c,:0|.1s.ists of comprehensive |
services of related and meaningful activities so deveIOpeq as o
achieve pupil purposes, provide significant educ.'.:l,tlonal eXperiences.
and result in appropriate behavioural change'zs._) -

The Dictionary of Education defines a unit as “an
organisation of varied activities, experiences and types, }earnin
around a central problem or purpose, developed cooperatively by
a group of pupils under teacher leadership, involves planning,
execution of plans and evaluation of results.” _

James High defines unit approach in '"Teaching Secondary
School Social Studies' as, “It is more than a mere technique and is
often called the unit approach rather than method. The primary
requisite is a point of view that will allow the imaginative instructor

to arrange and organize all available and pertinent information

around a nuclear idea and then select and provide references, aids

and activities that will enable his students to master the basic
material.” : :

S tog
assumption is that the learnal

i not to parts in isolation' o

H.C. Morrison has explained the 'Unit Method' in detail in
!’liS book ‘The Practice of Teaching in Secondary School’ published
in 1926. The unit method is very popular and frequently used in
the USA. .

o According to Morrison, 'Unit is a comprehensive and
. sng'nlﬁcant aspect of the environment of an organised science and

eﬂ"n d f eCt o
Of the Ied‘ rner . -

Jarolimek John
materials for instruction
i matter content

defines unit “as g means of organisiné
al purposes which utilises significant subject

» Involves pupils in learning activities through activé
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i :

Al;pl‘ﬂ

srticipation intellectually and physically and modifies the pupil's

[,c|1avioul"t0 the extent that he is able to cope with new problems
nd situations more competently.”

Richard Survey has pointed out in Social Studies Instruction
in glementary School as, “A teaching unit in social studies is a

comprehensive mstl.'uctional plan specifying the 'what’, the 'how'
and 'when' of teaching a big idea.” ‘

Accordin.g to East S. Johnson, “Unit is a segment of
experience Which is cut out for study, within it, i.e. method
employed. It is my understanding that every unit is a 'project’. It is
a project in the sense that one projects enquiry into it. Furthermore,
every unit has a topic, theme or careful tendency or whatever name
you choose to call it, otherwise it could have no unity. Every unit
is a ‘contract’ in the sense that the student enters upon a contract or
obligation to study how the things which it contains are related,
how they work, how cause and effect are identified and related
and how a conclusion is -reached. Every unit is also a 'problém', a
problem of significance and meaning in some unknown or less
than thoroughly known phase of human experience.”

Hanna, Hageman and Potter state, ‘A unit can be defined
as a purposeful learning experience focused upon behaviour of
the learner and enable him to adjust to a life situation more
effectively. ' el

Main Characteristics of an Unit _

«T) A unit is a purposeful learning activity or experience.
42J"A unit is around a central problem.

(3) A unit has a significant content. _

(4) A unit is comprehensive enough to have scope and unity.
A45) A unit is developed cooperatively by a group of pupils.
6)A unit is developed under the guidance of the teacher.

(7) A unit involves pupils in learning intellectually and

physically. _ _

(8) A unit modifies the pupil's behaviour to t.hc e;xtent that

he is able to cope with new problems and situations more

- competently. e i
(9) A unit emerges out of the pupil's experience.
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Sl T T“Chip

- -, 1 e ph :
ies fot meatn'v.e )-(pe“ences
es opportumtles in adg
ferences of children,

106 )
. ortunl

Dtin‘
flexible and 8.

(10) A unit pt

11) A unit is i dif
e instruction to I'ndl[v::zful visian;
(12) A unit is a logical ¥= functional.

. evolutionary ot

(13) A unit 1
Elements of a Teaching I{mt

A good teaching lll.]lt ha
those elements is not fixed.
followed :

(1) Overview :
of the students while formt

elements but the sequence of

s nine :

Following seque

This implies the consideration of t_he needs
ilating the objectives of teaching upj,

(2) Inventory or background : This elgment 1S concerneg
with exploring the entering behaviour of the students. The teache,

is required to establish the behaviour repertoire by linking the ney

knowledge with the previous knowledge of the students.

(3) Presentation : This element is concerned with providing
new experiences to the learners. It includes an analysis and
presentation of the elements of teaching units in a logical sequence
so that they are helpful to the students. With a view to encourage
students’ participation in teaching, question-answer strategy is
employed. £ S s

€ creation of motivation Ty ; s
learning. o R al SItUatlons to facilitate

(5) Summarization : Thj : ; . ey T

. ¢ This S
with providing a summary of the e:_sTent of the unit is concerned

(6) Drill : This elem. MM '
tud - cment provide
students for Drill or practice whj
what is learnt. ich €nab

(7) Review : This ;
R : is i L% s i
unit orally, ‘mplies giving ‘the salient features of the
(8) Organisatij |
: ation .
0 the sty sment” 3 iviné
assignments (o th dents tq SrEa el nt involves giving

of their own A
: . 1Se their 1 " bt N
. ces

(9) Evaluatioy, . earning experien

of a_scertaining how far th

S an opportunity to the
l_es them to retain longer

his
% f : .

beg : :
€N successfyl in achieving
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aches of Social Scien :
Aprrod ce Curriculum 107

the objectives of the lesson, e, 1o wh

at ex ” '
(he content and developed - @ tent students have grasped

i gful behaviour.
Cllarageg;S;;cer?::]‘ill)goot.i Teaching Unit
unit e :
(1) A teachinig unit C[:)?]ss.esscs the following characteristics :
hi X SISts of meaningful elements.
(2) A teaching unit arranges all .
) § all elements in such a manner
as the students can understand
(3) A teaching unit provid i e,
e vides the starting poi i
astisidas. ‘ g point of teaching
A teachin i s e . e
(2) sy f unit provides the ending point of .activities.
(.6) "\ C g’lb unit h.as a broad and comprehensive structure.
(6) teaching unit has a practical form rather than
theoretical. :
(7) A Teaching unit provides for various activities so as to
create appropriate learning structures by the teacher.
(8) A teaching unit provides for the interaction of the
teacher-taught. : T i Ay ;
(9) A teaching unit presents the basis for evaluating the
performance of the students. \ :

(10) A teaching unit reveals the forms of teaching activities
and selects appropriate teaching strategies, tactics and
teaching aids. B ' S kT

(11) A teaching unit is economical from the point of view of
time and energy. A 7 55

(12) A teaching unit achieves the learning objectives.

Classification of Units . ' :
Units may be classified into fqur types :
(1) Subject-matter Units '
(2) Experience Units
(3) The Adaptive Units or

(4) The Resource Units | i :
(1) Subject-Matter Units : In these units emphagns is rr:9r
- ' ' ration
o0 the subject-matter than the learner. The thIeness 3:;:2?.%“&“& |
. achieved through large bodies of information or subj ‘
o

0 be acquired or achieved. It has thrge a

Units of Adaptation
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It is like the traditional to iy

} :cation of the subject _matter. It differs form thy
onganl_sﬂd_(,rcc It is not recommended by Mode,
only' in Ciq lcz.lChCl’S in this approach are apt to i‘.‘Clude
educ:tlllg;:S;l‘gmo little and thereby cor?fuse the studen

(ii) l7(")1(1)8' gencralization unit : T‘hlls I;Obraif((:l On the
understanding of some principle. & m‘?‘eva
principle of Utility could be selected in economics
the central factor.

(iii) The environment unit : This was developed by Morrisoy
of University of Chicago and is, therefo‘re, als.'o knowy
as the Morrison Unit. Morrison defined 1t as “A
comprehensive and significant aspect of the environmen,
of an organised science, of an art or of conduct, which
when learned results in adaptation in personality”
Environmental unit is organised aroun‘d are important
aspect of the ‘environment or culture. E

(2) Experience Units : These are based upon the experiences
of the learner on certain life situations or problem situations. The
learner fully reacts to situation he is confronted with. The leaner's
needs purposes and interests determine these experiences. Need,
purpose or interest is the binding and motivating force. This results
in greater effort, knowledge and understanding on the part of the
learner. Experience unit is of three types as : (i) Student-interest
unit, (ii) Student-purpose unit, (iii) Student-need unit.

An important limitation of the student interest is that all areas
of curriculum cannot be planned on this basis. The learner may
not-be interested in 'a;ll the areas of the curriculum. Student-purpos
_?:dbestzgg:itr;zgi;i‘ um}ts cannot be planned'ir‘l advance. They have

- y planned as they develop. :

- (3) The Adaptive Units : In the words of Jones of the
University of Pennsylvania who is the origi - i it, ‘2
unit consists of a group or chai CINAIEE G B ur.nt.,.
hdeaken by theglea P O'I.Cham of planned co-ordinated' activities
{5 Siuakion ™ The Ce:]r:;:;l ll?oioli:l?:; tﬁ obctiain.contrc.)l over a .ty.[:)_e 0
-gel1ergl ability' that Sh'ould Ve ela aptive unit 1s thatnlt. 1S t_he
situations; resulting in greater veloped to meet specific life

, adjustment or adaptatidn Of

(i) The topico unit :
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cation of the individual. The develo

integ . — pment of acquisition
kills, hal.)Its,ltk. o l.effige,. each as a separate aspect ?)f learniOf
does pot result 1n unification or integration of the individual e

4) ’I“he Resoux:ce UrTits * A resource unit like the 'subi
natter tyPE or of the experience type' is not planned for a s‘ L;:chE:f:t
2rOUP of pup.lls in a particular school and for a definite tirng It s
Eoncerned Wlt‘h a bl‘Oéder field and, in fact, it serves as a guicie fcl>S
reachers working at different places. This unit is generally built br
a group of teachers who operate in a workshop guided by specialist)s/
and helped by the extensive library facilities. Once built up, it is
mimeOgraphed and made available to other teabhers o,f the
concerned subject. A resource unit serves as a teacher's guide in
planning his programme. It includes : e _

(i) Statement of objectives concerning the theme,

(ii) Problem, (iii) The approach or initiation, ,

(iii) Content of subject matter basic to the area of study,

(iv) Direct and related experiences,. ' e &

(v) Organising and summarising experiences,

(vi) A collection of instructjonal resources.

Implications and Working of Unit Approach :

The centre of interest usually offers an opportunity to cover
a considerably wide area. For instance, a child in the first class, is
interested in knowing more and more about his own school.
Obviously 'school’ is his. centre-of interest. The.refore,.for him,
school' may be ‘a suitable unit of work. The topic -pl-‘O'VldCS bqth
intellectual and manual work. Also, it offers opportunities for him
to work individually and in_co—bperation with.his class-mates. Tt;lrsl
unit of work is broken. up into a few sub-units, e.ach ﬁ?ytfl;:nfhild
important aspect of the main problem or 2 topic, in- W nlfl broken
is profoundly interested. Thus the -unit can be conveniently

Up into sub-units such as :
(i) The School is our Home.
(ii) How do we come to School.

(iii) Annual Day of the SChO.OI' AL and School.
(vi) To be a good boy or'a girl at e Studies consists of
In other words, a unified course in Social Stu

: he major areas
- 3o . tudy, drawn from t
Series of  problems or units of study,
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of the daily living. Information from all subjfl:CtS th))'nt:tbll)l:is :10 t_he
solution of the problem. It thus cuts flcross the 'SudJe}" ) INdarieg
and presents a content in a composite and unite orm, Centrey

hildren's typical interests. ' )
aroundTlc1c choice o}t,'lthc unit of study or of unit work is based on
the following criteria :

(i) The unit is related to the current needs and problems of
the society.

(ii) It is appropriate to the physical and mental development
of the children, their needs an interests at the particula,
age level.

(iii) It is conducive to achieve life-like, practical and creative
learning. :

The organisation of the subject of Social Studies into a series

of a unit of work offers the best transition from a more verbal
learning of a practical approach. The unit of work offers many
opportunities for learning through activity and provides for
constant correlation with the physical, social and cultural
environment, and even with crafts, wherever possible. A unit of
work, moreover, is realistic and functional in nature.

Sequence of the units in Social Studies Programme

The Sequence of the units in Social Studies programme in
the syllabus is based on the studies of child growth an development.
These suggest that children should first deal with direct experience |
and with the simpler aspects of thejr own environment. Then, they
are prepared to progress gradually, to its more remote and complex
aspects. ; 65 1.5

Another pedagogical consideration in
- Placement of various units of work

determining the grade-
» 1 to group the units of work
throughout the year, Thus an attem;tcfsn:’n:?lldéhtimde‘;volr i bllg 1d§fe’
grade- themes for each grade or class R

‘ .The sequence of the grade-th :
Principle of widening children's me
the Immediate to the remote and

emes, again is based on the
ntal horizon, gradually, from
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For instance, transport is one of the 'majc_).r’ar.easl of qu daily
iving- The problems listed under this are @ :
(1) EOW go we come to school 2 .
(n) Ow do people travel in town and village ?
(iii) Avoiding road accidents
(vi) Undertaking a rail journey,
(v) How do goods come from abroad ? And
@iv) Th(? age of aeroplanes or a
The units, in the order they are
sequence form grade to grade. They
dagogical principles as such 'from j

imple to complex’ VL
{6} Chronological Approach

[
11

shrinking world.

stated, represent a vertical
are in conformity with the
mmediate to remote and 'from

Teaching chronology is one of fhe important objectives in
reaching history because the sequence of events is the clue to
understanding history of both past and present. History is one school
subject whichr helps in the development of a mature sense of time
and chronology. It is imperative that the pupils know important
dates, not because those dates are significant in themselves but
because they are the key to a recognition and grouping of th.e
various elements in the total situation. Chronology, of course, 1s
not history but certainly it is the scaffolding of hlstc?ry. It confe_rs
the two ideas of change and continuity in human affalrs. For_puplls
to develop a sense of the past and to see its relation to thexr lc?wn ‘
lives, they have to move back and forth along a ba.se time line.
This is t; dents can build a sense of perspective or

s g ariy; way, e e ‘me concepts. Development
formulate for themselves significant time COHE=ED e T
of ti 5 tudents, therefore, 1s

Ime sense among S ’ ;

fesponsibilities of the history teacher.

Yimensions of Chronology L Hisft(c):ll?;onolog)’ in history are as
The essential dimensions O ; !

folloW ' .
S L ;

(i) Location - (i -]S?il;tsﬁzfleity

(iii) Duration and ()i
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(1) Location : By l(jcation W€ mean spotting the: ©Ven o
the linec of time. The time, wWe know, is infinite and flowing, Ume:‘.
we locate the facts in time and Space, we cannot measure distan

CL anCe
Again. on SpOLAS connected with the other. When we say thai
Indian National Congress was founded in 1885 or India p

" ecame
» We only point to a spot. With the he]

relation that exists between the various spots on th? time line,
determine the relative position of events. Location is, according ¢
the needs of history, the most preliminary work. As no evep, i

PErson exists in isolation and every important dimensiop of
chronology.

independent in 1947

(2) Distance : Distance means the length of time that stang
between two personalities, between two'evgntS, between two
periods. For example, the distance between two periods wijl] shoy
the social and cultural progress or retrogression that we have made

While spotting the line of time to serve this purpose, we
should select only those dates which are landmarks. A.D. 152¢ is
a date of this nature in Indian history, because it signifies the decline
of the Sultanate and the beginning of the Mughal rule; A.D. 1707
is another important date because it signifies the gradual down-
fall of the glorious Mughal Rule in India; A.D. 1947 is still another
significant date when India finally became free.

The dates also provide associative

|
|
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] g ! : um
4) Simultaneity: py,

he history of different ¢

in g while teaching hist

>

mes .
| ison and contrast. Fo

113

allel ¢
Cve :
Ountrijes .lopmcms have ¢t
1€S simult ave taken place

ory, these gj aneously and different
ompar ) I examp]e Should be pointed out f
¢ p'l“ﬂy days in the period of Ei) e, when England wa ut tor
its P* T 12¢ o as enjoyi
i ' .gh a PrOSPErous era during thz beth, India too was PJ ying

hrotS . . e "
he pappenings in-Great Britain haq period of Akbar. Similarly

qring the modern period (e.g., a labg
o Great Britain and the Declaragj ur government holdi

sitive relationship). These com
vance to developments in his

d Time Concepts

assing

cle
yarie

tory in different countries.

Persons, events, tre

.nificance have appearelc]id;;'mo'vements ane forf: =5 o Musronea
signifi : recorded or otherwise ascertainable
ime in the past..D1fferent types of time concepts as general
fesignations, proximaté designations and specific dates 'ha%n been
psed. : ; : E
Examples of Varying Types of Time Concepts

“General Designations Proximate Specific-Dates
1) A long time ago. ' The 192@'s Jan. 26, 1950
() Recently ““about 1760 June 28, 1914
3) Before The Second Oct. 2, 1869

#) Eventually : - Century

) Once upon a time B.C. - Centennial date

For a decade 200 years ago

6) In early times
- 50 years hence

) During the recent past Before the
Sixth century ;
© At about the same Form 1526-1857 Decade

e s ¢ Ashoka Cettury

9)

: \ &
time are us vh
ce. More definite t
ength of historica
from

erms are L_lsed

General designations of
1 periods -and

ime e

r;“e lnterval is not of Slg“‘flcanl

P s i .

. Ploximately designating the e

L ronghiv. dats ts. Terms rang
ghly dating events-

For T . Time O
~0r many years iy ceniAmE O 7 === ‘ .
d when exactness of a

‘two centuries ago
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ore of Time Lines
absolu‘t:,ﬁmc linc. is a symbo.lic presentation of certain ideas, it is
biced:3h th); C;Ssentgal that pupils gct a good grasp of the symbols
generally fehm;c h_ng. As f'ar as primary classc.s are concerned, it is
time "elationstli‘:“ it is difficult for pupils at this stagc? to understand
line, may not‘:)PS and _symbols. Thus, a systematic use of time
regressive time tl: possible. Later also,.we should begin with
ines and gradually switch over to the use of

progressive time lines. C : " ;
5 : . Comparative time line may n
earlier than in class 1x : Rl

Once the use of time line has been started, it can be used in
alm,OSt Cyery less?n- Frequent use of the time lines will make the
P.“P'.ls S0 used to 1ts symbols that they will appear to them as real.
It will be better it time line is drawn on the blackboard before the
lesson -starts, and relevant events placed on the time line as the
lesson develops. Every pupil should also have a similar time line
drawn in his history note-book. "o 50

Large-sized time lines should be prepared and exhibited in
the history room for ready reference. '

(3) Map Exercises : To help pupils understand time in
relation to space, exercises may be given on outline maps. The
pupils may be asked to show events with dates on the map.

(4) Quizze Exercises : Quiz exercises involving dates,
events, per-sonalities, countries, movements, etc., may be given.
Example—India became independent in... Name the movement
associated with 1942 in the history of Indian independence.

L (5) Panel Discussion : Discussion on important topics as
world War I 1914—18; ‘and World War II 1939—'1945, can lead to
iMeaningful géneralisations and conclusions about time.

(6) Assignment : This is another device of promoting time
¥nse among pupils. Trace the history of Industrial Revolution from

750 to 1870).

\{y C{,7 } Topical Approach

.e‘."i"g of Topical Approach__
o, In topical approach, certai
0'¢ syllabus these are suitable for the age, a

v

n topics of study make up the
' bility and.interest of
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. levels of instruction.

Social Science Teqy
hi

120 topics are cop,
. ; ~ All the top Nne
tands bY itself of individual lessong c:ed

: Y Each topic $ ) : _
children ¢ with the rthwhile for the Ch'ldrene:f

together by the lcachc‘ i
link' lessons. The approac v;Z !
the age group 13+ e abc.) h‘ the curriculum I“leldes Particular

In the topical ﬂpprogcoi work in social Stu_dle.S at differen
a]'IEII::?:ature of these top1CS varleSI mtlz:ccor.da"ce
d interests of the children. In the Primgy;
developments of concrete and famif;,,
houses or means of transport. In the

ced to more difficult topics like the
history of institutions and of goVernfnel?t and finally to the'h.istory
of ideas. The development of the topics 1S traced tthUghput h}StOry,
These topics supply the central theme from Whl(.:h su.bSIdiary
investigations can radiate according to the pupil's time apg
intelligence. Events are logically and intelligently re]ated.
Opportunities are provided to the students for an' intensive
study of a particular problem by a careful selection and detailed
study of the topics. Instead of repeating the content a number of
times as is done in concentric approach, in topiqal approach one
can discuss ‘all the aspects of a problem and give its overall view.
Advantages-of-Topical-Approach 5 N

topics as the centr

with the age, ability an
classes, the child studies tl.1c
things such as food, clothing,
middle classes, he is introdu

The following are the main advantages of 'Topiéal Approach’
(1) Lo__g_igg_!_l_y,,Deal&-with-Vast~—Mdte~i*ial 1




